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Argument in our lives 

About this lesson 

Arguments go on every day in different situations. We all argue with 

other people during our lives. 

In this first lesson you'll use your own experience to begin working 

out why people argue, what makes a good argument and what role 

argument plays in society. 

In this lesson you will 

define what an argument is 

identify different types of argument 

work out some of the different purposes of arguments 

explore what makes a good argument 

examine the role argument plays in society. 

l 

l 
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l 

l 
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Why do people argue? 

There are as many reasons for arguing as there are things to have an 

opinion about. Arguments take place whenever different opinions or 

disagreements exist between people. 

1. a. In your notebook, write your own definition of 'argument': 

b. Now think about these words: 

argue     fight     disagree     quarrel     discuss 

What are the similarities and differences between the meaning 

of the words? Look up the definitions of each word in the 

dictionary. 

c. Would you like to revise your definition of 'argument'? 

2. a. Think about the arguments you have recently been involved in, 

or have listened to, at home, at work, socially, or in a political 

context. For example, in the workplace, people often argue 

about wages. 

b. Copy the table below into your notebook and complete it. An 

example has been done for you. 

c. Now think about how the argument ended. Was it resolved 

because one person or group was more powerful than the 

other? Was it resolved because one person or group made a 

more convincing argument or did the two sides reach a 

negotiated agreement? Was it left unresolved?  

ACTIVITY 1          

Who was arguing? 

teenager & parent spending money quarrel personal 

What was the reason 
for the argument? 

Was it a quarrel or a 
discussion? 

Was it a personal or a 
political argument? 

2 + LESSON 1 - ARGUMENT IN OUR LIVES 

ANSWERS ON PAGE 149 



 
   

We often think of arguments as being the same as a fight! Some 
arguments end in a fight, so you might have found it hard to classify 
some of your examples. In this unit you'll learn about the kind of 
argument where opinions are stated, questioned, reasoned and 
supported with examples or facts. 

The purpose of arguments 

When we argue we are usually trying to convince other people of 

something. This is because we believe: 

what we think is right 

in a case for or against something 

in the importance of a certain viewpoint. 

The purpose of an argument isn't always just to convince other people that 

we are right! Another important purpose of argument is to share views and 

to reach a solution. 

Arguing about what to do, or how to do it, with other people means that 

we hear different views and ideas. We can then consider all the 

information we have heard and it is easier to make an informed decision 

about what should be done. It also means that people might change their 

views because they have been given new information about something. 

l 

l 

l 
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ACTIVITY 2 

In this activity you'll read examples of arguments and then work 

out the purpose of each argument. 

1. a. Read Argument 1, between Struggle (a guerilla) and Fearless 

(a military commander). 

b. What is the topic of the argument between Struggle and 

Fearless? 

c. Look at the list of purposes in the margin. Match one of these to 

the argument made by Fearless? 

2. a. Now read Argument 2. 

b. Look at the first two sentences and underline the topic of the 

argument. 

c. Match the argument with one of the purposes in the list.  

Argument 1 
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Struggle  (a guerilla): I don't have politics in my head. I'm 
just a guerilla. I don't want to be much. There are some 
who want to be directors, chiefs of I don't know what, 
commanders. Let them study. I don't want to be a chief.  

Fearless  (the military commander): ... People must study, as it is 
the only way they can think things out with their own heads and not 
with the heads of others. Man must know much, ever more and 
more, to win his freedom, to be able to form judgements. If you 
don't understand the words I utter, how can you know if I'm 
speaking soundly or not? You have to ask someone else. You're 
always dependent on someone else, you are not free. So everyone 
must study.   

Purpose of 
Arguments 
a. to argue 

HOW 
something 
should be 
done 

b. to argue a 
belief 

c. to discuss 
and debate 
differences 
and 
reactions 

d. to argue the 
importance 
of a 
P AR TICULAR 
view or policy 

e. to OPPOSE 
what 
someone 
says and try 
to CONVINCE 
them to 
do something 
else. 

Guerilla: 
someone who 
fights as part of 
an unofficial army 
usually against 
an official army 
or police force 



 
    

Argument 2 

Argument 3 

Argument 4       

3. a. Read Argument 3. 

b. Look at the first sentence and underline the topic of the 

argument. 

c. Match the argument with one of the purposes on the list. 

4. a. Read Argument 4. 

b. Is the argument really about fish and fishing? What is it about? 

c. Link it with a purpose from the list. 

I think lion hunting should be banned in South Africa. Firstly, because the 
breeding-to-be-hunted industry is cruel and inhumane and involves 
hundreds of lions. Secondly, it seems in this country we have a culture of 
killing that extends to conservation. The old South Africa prided itself 
on its conservation image internationally. This image is a false one. In the 
new South Africa we need to transform our conservation image into one of 
compassion, reverence and respect for wild animals. 

LESSON 1 - ARGUMENT IN OUR LIVES + 5 

The case you have made for employing Kenneth Good, is convincing. 
However I would like to point out that this institution has a policy of 
affirmative action, and that this must be implemented. It is not acceptable 
in South Africa today to argue for the employment of a white candidate 
because he has more qualifications than Thandi Molefe. Unless other 
criteria are used the white candidate will nearly always be selected, and 
things will never change. I am therefore arguing that Ms Molefe be offered 
the job. 

The problem in Development is often how programmes are 
implemented. Such programmes should assist communities 
and people to become self-sufficient. Give a man a fish and 
you are helping him for a very short while; teach him the art of 
fishing, and he can help himself all of his life. 

AFRICAN PANORAMA , VOL 42, NO 2, 1997. P 66 



 
  

Argument 5    

ACTIVITY 3 

1. a. Read Argument 1 in Activity 2 again. 

b. What reasons did Struggle give for not wanting to study? 

c. Do you think these are good reasons for not wanting to study? 

Explain your answer. 

2. a. Now read the argument made by Fearless, the military 

commander. 

b. Does Fearless agree with, or oppose, the argument made by 

Struggle? 

c. List the reasons why Fearless thinks people must study. 

d. Do you think Fearless gives good reasons for why people 

should study? Explain your answer. 

e. Which argument do you agree with   the one made by Struggle, 

or the one made by Fearless? Remember to give reasons for 

your answer. 

6 + LESSON 1 - ARGUMENT IN OUR LIVES 

I believe that the provision of free education and free health 

care are the first things a new government should implement. 

This would mean that the next generation of children will all 

have the opportunity to develop into strong and skilled adults. 

If these things are not provided by the state how will inequality 

ever be addressed? 

5. a. Read Argument 5. 

b. Look at the first sentence. What is the topic? 

c. Link it with a purpose from the list. 

A good or bad argument? 

In this section you'll try to work out whether you think an argument is well- 

reasoned and convincing. 'Well-reasoned' means that the argument is 

logically thought out. 'Convincing' means that the way something is argued 

makes you believe it is correct or true. 

ANSWERS ON PAGE 149  



 
  

In this activity you have worked out whether you think the arguments 

were well-reasoned and convincing. You'll be learning more about how 

to judge arguments throughout this unit.   

ACTIVITY 4 

Negotiation 

Negotiating is a way of settling arguments, or disputes. Negotiation usually 

involves two or more people or parties, arguing for something. At the same 

time, they are trying to agree on a way of settling the differences between 

them. 

The change that has taken place in our society in the last few years has 

been the result of representatives of the main political parties working out 

ways to settle their different positions and viewpoints. This has meant that 

there has been a lot of argument and debate. Each party has had to listen 

carefully to the views put forward by the others, and try to find ways to 

settle differences. 

On May 8 1996 the new Constitution was adopted by the Constitutional 

Assembly. Negotiations for this Constitution began in 1994, after the 

opening session of the first democratic parliament. All the parties involved 

had a deadline to meet, and in the months leading up to that deadline, 

certain issues had still not been resolved. 

1. Read the extract from  The Making of the Constitution  on page 9 in 

order to answer the questions that follow. 

2. Skim through the article and underline as many  contentious  issues 

as you can find. 

LESSON 1 - ARGUMENT IN OUR LIVES + 7 

3. a. Read Argument 2 again. 

b. What is the writer arguing against? 

c. What principle is she/he arguing for? 

d. What reasons does the writer give for arguing that this principle 

is implemented (put into practice)? 

e. Do you agree with the arguments that the writer is making? 

Note down why you agree or disagree. ANSWERS ON PAGE 150 

COMMENT  

contentious: 
issues involving 
argument or 
controversy 



 
 

3. Why did the ANC want 'hate speech' banned? Why did the DP 

disagree? 

4. Under 'Freedom of expression' in the Bill of Rights, it is stated that 

freedom of expression does not extend to ‘advocacy of hatred that is 

based on race,  ethnicity,  gender or religion, and that  constitutes 

incitement  to cause harm’. Who do you think won the argument 

discussed in question 3? 

5. Which party supported the death penalty and why? 

6. Which two parties agreed that the death penalty should be 

abolished? 

7. In the case of the death penalty, the debate was stopped because 

agreement could not be reached. Later, the majority of the 

Constitutional Assembly voted to abolish the death penalty. Was this 

the case in every debate, or was there some other process by which 

consensus could be reached? (Read the last sentence of the article 

again.) ANSWERS ON PAGE 150  

The negotiating forum gave the political organisations an opportunity to 

argue their viewpoints to try to reach an agreement on a new 

constitution. 

The ability to make a well-reasoned argument is an important skill. 

These organisations had to put forward their arguments very clearly. 

They had to substantiate, or back up, their arguments with good 

reasons. They had to listen carefully to other viewpoints and argue 

against these if they disagreed. 

In 1996, South Africa adopted a New Constitution and Parliament 

passed many new laws. Before a law is passed, several discussions 

and arguments must take place.  

8 + LESSON 1 - ARGUMENT IN OUR LIVES 

COMMENT  

ethnicity: 
belonging to a 
specific group 
constitutes: 
gives legal form 
to 
incitement: 
motive 
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IN THE SHADOW OF THE CLOCK 

EARLY IN FEBRUARY  1996 it emerged that there were 65  conten ious  issues  t 

needing att ntion. Nevertheless, Cyril Ramaphosa was talki g about finalising the e n 

negotiations at the end of March. 

Arguments about property, equality, th shape  f the National Assembly, the courts e o 

and adminis r tion of just ce were heating the polit cal temperature. Similarly the t a i i 

freedom of expression clause in the Bill of Rights, was now glowing like a hot coal. 

The African National Con ress (ANC) wanted a ban on what was being called g 

'hate speech' but to the Democratic Party (DP) and the National Party (NP) this was at 

best 'unhealthy'. 'It's better for this type of speech to be heard and the consequences 

dealt with,' said Dene Smuts  DP). 'In a democracy everyone has the ri ht to express ( g 

the r views.' i 

When the death penalty entered the debate on the right-to-life clause, deputy 

chairperson Leon Wessels (NP) heard such radically opposed statements that he realised 

it was meaningless even to think of seeking  consensus : 

'Listen to the voice of the ordinary people,’ said Rev Kenneth Meshoe (African 

Christian Democratic Party). 'They want the death penalty back.' 

'Pl ying on the emotions of the people is not the best way to handle this issue,’ a 

re orted Mavivi Myakayaka-Manzini ( NC). t A 

Let us not forget the use of  he death penalty in this country in the past an how it ' t d 

w s applied,’ said Richard Sizani (Pan African Congress). a 

'I'm stopping this debate,’ ruled Leon Wessels. 'Your deeply held convictions are 

un ikely to be resolved here.' l 

Severa issues were continually firing up debate. Where should parliament be l 

situated: Cape Town or Pretoria? Was it feasible to maintain equal status among eleven 

official languages? Should t e flag and anthem be changed? The Bill of Rights was a h 

inefield. The degree to which property rights would be protected was equally , m fraught 

as were the right to life and its impact on abortion and the  eath penalty, and labour's d 

right to strike versus the  mployer's right to l ck strikers out. e o 

Despite this, Roe f Meyer was confident that the 'climate' was 'conducive to l 

compromise and negotiating. ’There was,’ he said, ‘a good spirit among parties' but they 

needed to 'negotiate behind closed doors so that we can allow politicians to change 

their minds and positions gracefully.’ 
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contentious: 
controversial, 
likely to cause 
argument 
consensus: 
general 
agreement 
fraught: 
troubled, tense 
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In the next activity you’ll explore the role of discussion in the law - making 

process.  
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ACTIVITY 5 

1. Look at the diagram called ‘ The Law Making Process’  on pages 10 

and 11. List six main steps in the law making process. List the steps 

in chronological order. 

2. How does the diagram use pictures to convey the idea that 

discussion is important in the law making process? 

3. How does the diagram convey the idea that a bill must be sent to 

many different groups and committees before it is passed? 

4. List three things that can take place if there is disagreement on a bill.   

The role of argument in a democratic society is very important. It means 

that different views must be listened to. If the democratic structures are 

strong, ordinary people can also put forward their views and needs 

through their representatives. Do you agree? 

Are you able to: 

r identify different kinds of arguments, from discussions to 

negotiations 
r identify the purpose of an argument 
r distinguish between good and bad arguments 
r explain the role of negotiation in society 
r explain the importance of parliamentary debate in a democracy.   

CHECKLIST 

ANSWERS ON PAGE 151 

LESSON 1 - ARGUMENT IN OUR LIVES + 12 
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Arguing for truth 

About this lesson 

In the last lesson you learnt about some of the common 

characteristics of arguments and the role arguments play in society. In 

this lesson you'll analyse three arguments made at an amnesty 

hearing of the Truth and Reconciliation Commission (TRC). The TRC 

was set up to investigate violations of human rights during the 

apartheid years. It was given the power to grant amnesty (forgiveness, 

especially on political grounds) to those who committed violations. The 

purpose of the TRC was to promote reconciliation between the people 

of South Africa. 

In this lesson you will 

read reports of an amnesty hearing at the TRC 

summarise the key point or points made by each speaker 

practise basic methods of evaluating someone else's argument 

learn some of the common ways of expressing agreement and 

disagreement 

express your opinion on a topic being argued 

revise your argument. 

l 

l 

l 

l 

l 

l 
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1. Read the report on Clive Derby-Lewis's amnesty application on 

page 15. 

2. On what grounds does Derby-Lewis believe he is entitled to 

amnesty? (Answer in one or two sentences.) 

3. What did Derby-Lewis say he hoped to achieve through the 

assassination of Chris Hani? (Find a quote from the text to answer 

this question.) 

4. In Derby-Lewis's opinion, why was the right-wing struggle justified? 

Arguing from different positions 

In the first three activities you will read about the amnesty hearing of Clive 

Derby-Lewis in August 1997. Derby-Lewis applied to the Truth and 

Reconciliation Commission for amnesty along with Janusz Walus. Walus 

shot South African Communist Party leader Chris Hani outside his 

Boksburg home in April 1993. Derby-Lewis and Walus jointly confessed to 

planning the assassination. Both men were denied amnesty and are 

currently serving life imprisonment.  

ACTIVITY 1 

14 + LESSON 2 - ARGUING FOR TRUTH 

ANSWERS ON PAGE 151  

You have just picked out the purpose, main points and supporting 

evidence of an argument. But a good argument has to stand up to 

questioning.  

COMMENT  

Today, an unforgivable crime has been committed. 

The calculated, cold-blooded murder of Chris Hani is not just a crime against a dearly beloved 
son of our soil. It is a crime against all the people of our country. 

A man of passion, of unsurpassed courage has been cut down in the prime of his life. 

Chris Hani is known to all of us, loved by millions, hated only by those who fear the truth. 
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E ID N E N BY C IVE RBY-LE IS UP O T OF H V E C GIVE L DE W IN S P R IS 
AMN STY PLIC N) E AP ATIO 

D rb -Lewi tol t e amne y commi t e in  r t ria h u ht a me t ng wi h e y s d  h st t e P e o e so g e i t 
Tr u nic , leader  f t Co er ati e Party and do t f t o ogy,  efor an ' e r ht o he ns v v a c or o he l b e H i s 
assa nati , i an at e t to  e lve se ral  ssues t re tro b ing him. ssi on n t mp r so ve i hat we u l 

n t hing that c nc r d t at, in  e ms  f t e teac n s  f t ‘O e of  he t s o e ne me was  h t r o h hi g o he 
Bi l , it w o r duty to  ig he i hr st had  o mak t cl ar in my o n mi b e as u f ht t ant -C i . I t e i e w nd 
t at t t o w hat I as f n l mp e i t do ng was i iab e h he ac f ar t w i al y pro t d  n o i just f l . The 
i p ess on I got from Tre i ht was  h n er  ert n c r umst e it w u d  e m r i urn c t at u d c ai i c anc s o l b 
per ss b e t ev n kil n t at l aga nst the ant -C i . mi i l o e l i he b t e i i hr st ’ 

Derb -L wi said it was p d an ' de h w u d  lu ge the c u tr n o y e s ho e H i s at o l p n o n y i t 
c aos, all w ng the r g -w n o seize p w r N i nal Party had  e ra e i s h o i i ht i g t o e . The at o b t y d t 
man ate by  i st sc app ng its se ar e de el m nt pol cy and  hen  n anning t e d f r r i p at v op e i t u b h 
l b r i n v me t p ni g t o a c mu s ak ove o th i e at o mo e n s, o e n he way f r om ni t t e r f e 
g v r nt. o e nme 

Q est on d  y c mi t e me e s o the C ' r por e c demn i n  f t e u i e b om t e mb r n P s e t d on at o o h 
murde , De b - wi sai t e p t se u le al ai fu d to  ay for t e c s of r r y Le s d  h ar y had t p a g d n p h ost 
his  rimi l t al. ' ti s th P we e al ne de t ndica e t i pp rt for c na ri The ac on of e C r l I e d  o i t he r su o 
me ’ he said, . 

C iv r y Le s  uot d  r m e triot Di Pa ar i l s and  di or als s amne ty l e De b - wi q e f o t c e e t i at hi s 
he ri g i Preto i n on t t c es, he qu ed C l ade e d H t nb r a n n r a. I e of  he ar i l ot P  e r Dr F r i ar ze e g 
as ying  ‘ I a f e dom  tr ggle f r tes,  he C w ll f c s on th e r d sa : n r e s u o whi t P i o u e l ade s, an 
N lson M la, th e r of  he A C l be the f r . an e it i on cto e e ande e l ade t N , wi l i st ' In d or al O b r 
15, 1991, the new ape s d:  ‘ Th ral r g t of l -dete n i n e b k d sp r ai e mo i h se f rmi at o must b ac e 
b o e h c can  n l de vi l nce. ’ y p w r w i h i c u o e 

er y Le s  e if e t at t lot t i l Hani was sp ked by th ati al D b - wi t st i d  h he p o k l ar e N on 
P rt ' b t ay f t e Afri an r, fi st b andon ng  he pol cy of sep at a y s  e r al o h k e r y ab i t i ar e 
de e o me t and  hen  y unb i he li e ation move nt ‘We we in o ve v l p n t b ann ng t b r me s. re v l d 
i a f eedom r g le ag nst an i legi i e r g me ’ he said. n r st u g ai l t mat e i , 

De b - wi i si e t he w s s b cted to ntal t t r y his  nter og o . r y Le s  n st d  hat a u je me or u e b i r at rs 
’I as t d  f  did not co-op r e I o ld b o al y isolated an t y woul ar st w ol i I e at w u e t t l d  he d re 
my w fe and I woul be dep ive of cess t t levi o an radio. e only i e i i d r d ac o  e si n d ' Th t m  n 
hi cell h c pools w ter  n  he cem nt fl r, was thi mattr ss. In an s , w i h had of a o t e oo a n e 
adjoini g c l re membe s  f t e P A r cani Co r ss’ armed wi g,  he n e l we r o h an f i st ng e n t 
Azan an P opl ’s Li e tion Ar , who 'k ck d up a racket 24 u s day king i e e b ra my i e ho r a , ma 
sl e mposs b e ’ e p i i l . 

l ve Derb - wi said h i l beli v s th ar hei p l c f se a te C i y Le s e st l e e e ap t d  o i y o p ra 
deve opme t i t nswer t out A r ca's p ob e l n s  he a o S h f i r l ms. 

D rb -Lewi was ked b o e Bizos, t e H i f ily’ law e , whe he e e y s as y Ge rg h an am s y r t r h 
ac e t d commo c ti nsh p in h c a l South Afric s h e ual rig s. ' c p e a n  i ze i w i h l an ad  q ht No, 
I do not b li v n t t ... I do not  eli ve S h f i a' pro l ms  an b ve wi h e e e i ha b e out A r c s b e c e sol d t 
a commo ci i nsh p,’ he r pl e ‘ b l e e p e ar nti l d  o a ter i or n t ze i e i d. I  e i ve my p o l e e t e t r t y 
w r hey are ab e to  x rci hei r g t t se f- t r nati . he e t l e e se t r  i h o l de e mi on ’ 

  
 

 
 

 

 

 
 
  

  
  
  
  
 
  
  
 
  
  
  
  
  
  
  



 
  

undermine: 
make 
something less 
strong or less 
effective 
perjury: 
telling a lie after 
swearing under 
oath to tell the 
truth 
qualms: 
feelings of 
uncertainty/ 
doubts that 
something is 
right 
incriminating: 
pointing to guilt 
coerced: 
forced 
deprivation: 
not having 
enough of what 
is needed 

Questioning the validity of an argument 

When you need to oppose someone else's argument (in an essay, a 

courtroom, a personal disagreement or public forum), there are three 

simple ways of approaching the task: 

find out whether your opponent is being consistent and truthful 

check that your opponent is reporting the facts correctly 

pinpoint where your opponent contradicts himself or herself. 

In Activity 2 you are going to see how Senior Counsel George Bizos used 

these three methods to undermine Clive Derby-Lewis's evidence. 

l 

l 

l 

1. Read the report of the cross-examination on page 17. 

2. Does Bizos believe that Derby-Lewis was being truthful when Derby- 

Lewis said he was politically motivated when he planned the murder 

of Chris Hani? What does Bizos think motivated Derby-Lewis? Find a 

quote from the text to answer this question. 

3. Derby-Lewis argued that he was following Conservative Party policy, 

and specifically the orders of leader Andries Treurnicht, in planning 

the assassination. According to Bizos, what is the factual error in this 

argument? 

4. Derby-Lewis claimed that he was forced into making an incriminating 

statement after being subjected to sleep deprivation and threats of 

continued detention. According to Bizos, what contradicted this 

claim?  

ACTIVITY 2 

16 + LESSON 2 - ARGUING FOR TRUTH  

You have just matched an argument with an opposing argument or a 

counter-argument. (You will learn more about counter-arguments in 

Lesson 5.) You saw how the Hani family's lawyer questioned the truth 

and accuracy of what Derby-Lewis said. Another way of opposing 

someone with whom you disagree (and questioning the truth of what 

they say) is to accuse them of bias or prejudice. Bias always shows 

that an argument is subjective, that is, not based on facts.  

ANSWERS ON PAGE 151 

COMMENT 
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ACTIVITY 3 

1. Read Mokotedi Mpshe's cross-examination of Derby-Lewis on 

page 19. 

2. Does Mpshe accept Derby-Lewis's argument that he plotted to kill 

Hani because he wanted to stop a Communist Party takeover? Why 

does he think Derby-Lewis plotted to kill Hani? 

3. Does Derby-Lewis concede that he is a racist? How does he define a 

racist? 

4. Judging from his evidence, how do you think Mpshe defines racism? 

5. Mpshe quotes various remarks made by Derby-Lewis. In your 

opinion, do these quotes prove that Derby-Lewis is a racist? Give 

reasons for your answer. 

Objective and subjective arguments 

An argument that is based on facts, or which tries to be fair, is objective. 

An argument that is based on personal feelings or bias is subjective. A 

subjective argument is often more emotional than an opinion. Whereas an 

opinion may be based on a fair and objective assessment of a situation, a 

subjective argument is based entirely on unsubstantiated feelings. For 

example, here are two arguments that put forward different opinions: 

1. I think the national flag should have pink spots on a purple 

background because those are my favourite colours. 

2. I think the national flag should have stripes of different colours 

showing how different groups have worked together to form one 

nation. 

The first argument is entirely subjective. The second argument is also an 

opinion, but it does not show a personal bias. In the next activity you will 

see how bias or prejudice can undermine an argument.  

An important part of many arguments is how you define key terms. In 

the argument you just analysed, the key term 'racism' was defined 

differently by each speaker. It is a good idea to begin an argument, 

including an argumentative essay, by defining the key terms. Terms like 

'poverty', or 'domestic abuse' may mean different things to different 

people, and it is necessary to explain what you understand by the 

terms.  

18 + LESSON 2 - ARGUING FOR TRUTH 

ANSWERS ON PAGE 152 

COMMENT 
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-E A INATION RB E BY T CROSS X M OF DE Y-L WIS MOKO EDI 

S E M T IT E CH F MP H , A NES Y COMM TE 'S IE 

L R O E E EADE F  VID NCE 

h m e ty co it e s ch f l r  f d n ko Mp h g T e a n s mm te ' ie eade o evi e ce, Mo tedi s e, be an 

ro e i g e -L is o e s . ' u  i d ca e c ss-  xam nin D rby ew n W dne day Yo k lle him be us you 

is b a m as p e t l a r h s go g o ta p a  e saw th l ck an a  ot n ial  e de w o wa in t ke u s at in 

a iam n , s ug s P rl e t ' Mp he s ge ted. 

s ad o n m of racis m tt b e e Mp he re ut a  u ber t re arks a ri ut d to Derby-L wis in 

w a r rt s ch e m e as a C li i i n n o e h as ne sp pe repo s on  pee es h ad P po t c a . I n ,  e w 

rt g that o n fifty rad c blac m repo ed as sayin he had sp ke to ' i al ks and y 

p rie c th t  e e ou re air i t ' ex e n e was a f w of th m c ld p a to le . 

e y ng s a i e -L is s e at m ad be D n i he wa rac st, D rby ew aid th st e ent h en 

rt u o c xt. ra e d w o h e the p o . I repo ed o t  f  onte 'I see a cist as som bo y h at s o r  e ple 

o n t e blac . I  o n t ye e le o at re ks ' G o d o hat ks d o hate llow p op . I do n t h e G e . e rge 

izo , t e H i m ly' e and re k, ad e r  u ct e B s h an fa i s lawy r a G e h arlie s bje ed D rby- 

e o th s o gr ll c s a a o t ve or  h L wis t ree day f ue ing  ros -ex min tion  n his mo i s f t e 

i g k llin . 

e y-L wis s W n ay h e aid t i m e a D rb e aid on ed esd : 'T e m dia s I was a racis f I ad 

e e t th t frica e le a o n lo a d  s W s rn stat m n a A n p op re n t as tech o gically  dvance a e te 

e p I n t s e t at as a rac s ta m n . I  e h t  s a  t t  f p o le.  do ' e h i t s te e t s e t a a s atemen o 

ac and e ju t lo u d s o o t at f t w st need  o ok aro n u for pro f  f  h .’ 

p o qu s n d h h e t  h t  l ck ike o m M she als e tio e im on  is stat men t a b a s l d 't ake 

bab 'ies. 

It i t  h t  l ck  e p e ike a ie . I  o e n h ' s a fac t a b a p o l l to h ve bab s d not s e a yt ing 

wro g wit , Le d, h fro up o rs o t e n h that fact ' Derby- wis replie to laug ter m s p rte f  h 

Ha i il h ud . n fam y in t e a ience 

Mp h l t m a a wh D rby w s e a so quo ed fro m gazine article in ich e -Le is was 

re rt d  o t at h o e ve the co h u a  l ck po e t have said  h e w uld l a untry s o ld b a 

go rn e co e t p we e us lack re ore h y n e ve m nt m o  o r, b ca e b s we paid m than t e e ded 

to s rviu ve. 

D rby w s claim t nt e ta n o t  f  onte e -Le i again ed the s ateme had be n ke u o c xt. 

 
  
 
  
  
 
 

  
  
 

  
 
 
 

  
  

 

 

 
  
 

  

  
  



 
 

ANSWERS ON PAGE 152  

ACTIVITY 4 

Use the table below to fill in the main points made by Derby-Lewis, Bizos 
and Mpshe. 

Summarising arguments 

You have read three different arguments. When you chair a meeting or 

listen to many sides of a debate, you need to be able to sum up the main 

points quickly. You have to listen carefully, picking out what is a main point 

and what is supporting evidence or detail. In the next activity you'll practise 

your skills of summarising.  

You had to read several pages of information to come up with this 

brief summary. Listening to someone argue can require patience. 

However it's a good idea to jot down points or to make 'mental notes' 

while listening so that you can respond to the main points made by 

your opponent.  

20 + LESSON 2 - ARGUING FOR TRUTH      

Main points made by 
Derby-Lewis 

Main points made by 
Bizos 

Main points made by 
Mpshe 

1. Hani was the anti-Christ. 

2. Derby-Lewis acted out of 
arrogance. 

Expressing agreement and 

disagreement 

So far you've identified a number of ways you might oppose someone's 

argument. You can: 

point out contradictions, inconsistencies or lies 

find evidence of bias, prejudice or subjective argument 

disagree with the way a key term has been defined. 

l 

l 

l 

COMMENT 



 
 

Imagine that the Truth and Reconciliation Commission has asked you, as 

an ordinary citizen, to express your opinion on whether Clive Derby-Lewis 

should have been given amnesty or not. What would you say? (Answer in 

a paragraph.) 

When you express your disagreement you can start your sentence in the 
following ways: 

I am opposed to ... 

I disagree with the definition of ... 

Your argument is inconsistent because ... 

There are contradictions in this argument, for example ... 

If you agree with someone's argument, you can start your sentence by 

saying: 

I agree with ... 

I concur with ... 

I support ... 

I endorse ... 

As you said ... 

You are correct in arguing ... 

In the next activity, you will express agreement or disagreement.  

ACTIVITY 5 

What you wrote for the last activity was your first response. Your 

answer was not a planned argument, although it may have contained 

several good points. Often we have an immediate response or opinion 

on a topic. However, an argument will be more convincing if it is 

planned.  

LESSON 2 - ARGUING FOR TRUTH + 21 

ANSWERS ON PAGE 153 

COMMENT 



 
  

Read through your answer to Activity 5 again. Revise and expand your 

argument, using the checklist above. Your argument should be three 

paragraphs long. Read your answer to a family member, friend or fellow 

learner to make sure it is convincing. Edit and rewrite your answer and 

give it to your tutor for assessment. 

Remember to give your written argument to your tutor for assessment.  

Are you able to: 

r identify and summarise the main points in an argument 
r evaluate whether an argument is based on sound reasoning 
r express agreement or disagreement in a debate 
r plan and write a short argument.  

CHECKLIST 

ACTIVITY 6 

22 + LESSON 2 - ARGUING FOR TRUTH 

Planning a short argument 

When you plan an argument, you should state: 

what your view is 

why you hold this view (your main reason) 

supporting reasons for your view 

why your opponent's view is weak or incorrect 

what the deeper or more far-reaching implications of your argument 

are. 

l 

l 

l 

l 

l  



 
 

Public image and public 

opinion 

About this lesson 

In the last lesson we examined the different arguments made by 

three people at an amnesty hearing. We looked at the way in 

which they used their skills of reasoning to argue for the truth as 

each of them saw it. When politicians argue, they have to consider 

how their arguments will affect the way the public sees them. In this 

lesson you are going to look at how arguments made by politicians 

are often influenced by how they present themselves to the public 

and the methods they use. 

In this lesson you will 

think about what people want to see in their leaders 

work out how a politician could change his or her public image 

read an article about the positive public image of some 

politicians 

compare the public images of two political leaders. 

l 

l 

l 

l 

LESSON 3 
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In this activity you'll think about the kind of qualities people expect in 

political leaders. 

Draw a mindmap of the kinds of qualities you think people expect in 

their political leaders. 

The public image of political leaders 

When we listen to the arguments politicians make, we need to be aware of 

the following things: 

what they are arguing for or against 

why they are doing this 

how they are making their argument. 

Then we can decide if their arguments are convincing. We also need to be 

aware of other factors which influence the way we see politicians and 

listen to what they are saying. One important factor is 'public image'. 

A 'public image' is the way politicians present themselves to the public. 

It does not only mean the way in which people see a politician. It also 

means the way in which a political party decides to promote the politician 

in order to get people's support. Politicians often receive training in how to 

address the public and how to present the kind of image people like. The 

media also promote 'public images' of politicians. We'll begin by exploring 

your views on the image of public figures. 

l 

l 

l  

ACTIVITY 1 

24 + LESSON 3 - PUBLIC IMAGE AND PUBLIC OPINION 

ANSWERS ON PAGE 154  

The qualities you have outlined may be such virtues as 'honesty', 

'accountability' or 'efficiency'. Some politicians really do have these 

qualities. Others do not have them but nevertheless try to adopt this 

image in the speeches they make or in their public appearances. 

Politicians have to be judged by their public record as much as by their 

public image.  

COMMENT         

efficiency 

honesty 

leadership qualities 

accountability        
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Public record and public image 

In the next activity you are going to read an article about politicians who 

have a good public image. As you read the article, try to separate the good 

things they do from personal characteristics like friendliness. In other 

words, try to distinguish reality and appearances. 

1. Read the extract on page 26 from an article about South Africa's 

most admired leaders. 

2. Draw another mindmap showing the qualities the public admires in a 

leader, but this time use the article as the basis for your drawing. 

3. Copy the table below into your notebook and find qualities in the 

article that fit into each of the columns: 

4. Name two qualities that seem to have the most importance when 

judging a politician, i.e. two qualities that are mentioned several 

times in the article.  

ACTIVITY 2 

You have just analysed how the public judges politicians who have 

already been elected and who have spent some time in office. To some 

extent their public image was influenced by their personal charm, but it 

was even more important that they were seen to be doing their job 

well.     

Career achievements or work 
methods that are admired 

Personality traits which are 
admired 

ANSWERS ON PAGE 154 

COMMENT 



 
 
        

26 + LESSON 3 - PUBLIC IMAGE AND PUBLIC OPINION   

Business and government leaders are often 
criticised, seldom acclaimed. Yet the youth of 
South Africa needs role-models to inspire 
them. There are companies and individuals 
including political leaders, who work 
unstintingly for the good of their companies 
and their country. These companies and 
leaders have achieved the 
admiration of their peers in their specific 
sectors. They have earned these accolades. 
They should be the role models of young 
South Africa. 

Individual government leader 
President Nelson Mandela 

Nelson Mandela is 
admired for being 
brilliant, a true 
leader, an effective 
president, a good 
figurehead, a 
people's person, a 
good role-model, 
an exceptional man 
who commands 
respect, bringing 
about positive 
change to South 
Africa, an ‘incredible’ man who ‘came from 
nowhere’ and tried his best to keep South 
Africa on the world map. His charm, 
charisma and energy, rising to many 
challenges and mastering them, has 
underpinned his great achievements of peace 
and change in South Africa. His conciliatory 
approach, combined with the achievements 
for all the peoples in South Africa are as 
admired as his global recognition   a man 
larger than life. 

Highly commended was Thabo Mbeki 
for being genuine, approachable and caring, a 
charming, charismatic leader who walks the 
straight and narrow, highly intelligent and 
with a clear vision for South Africa combined 
with a pragmatic approach to politics. 

Cabinet Ministers  Trevor Manuel 
Trevor Manuel  is well regarded for good 
budgeting, tight financial controls, sound 
thinking, tong-term approach, stabilising 
finances, successful management at the 
centre. Highly commended ministers were 
Kadar Asmal 
excellent thinker, 
getting results in 
Water Affairs; 
Alec Erwin 
working very hard 
to make business 
globally 
competitive, to 
stimulate job 
creation and small 
business 
development; 
Tito Mboweni   tireless in trying to get 
labour and business into win-win 
agreements. 

Other Politicians 

Well admired were Tony Leon, Roelf Meyer, 
Tokyo SexwaJe and Matthew Phosa. 
Tony Leon  was described as very honest 
and ‘transparent’, not involved in double- 
talk, trying to make a difference, working 
very hard, knowing what he talks about, 
sticking to his guns even when he hits brick 
walls. Living and eating democracy. 
Roelf Meyer  is seen as honest, fighting for 
democracy and change with clear goals, 
fresh ideas , a man of stature. 
Tokyo Sexwale  was admired for his 
extrovert personality, a people's person, 
down to earth, friendly but with an aura of 
power and achievement. His automatic 
business-like approach to matters was also 
believed to make an ideal business leader. 
Matthew Phosa  is liked and respected 
for caring very effectively for his province 
and the people in it, being open-minded, 
willing to tackle all problems, intelligent and 
practical, honest and down to earth, having 
the interest of the people at heart. 

The most admired organisations and 
leaders in South Africa 

A
 D

 A
 P

 T
 E

 D
 F

 R
 O

 M
 : 
P

 R
 O

 F
 E

 S
 S

 I O
 N

 A
 L

 M
 A

 N
 A

 G
 E

 M
 E

 N
 T

 R
 E

 V
 I E

 W
 , 

F
 E

 B
 R

 U
 A

 R
 Y

 , 
1
 9

 9
 8

 

unstintingly: 
generously 
accolades: 
praise 
figure head: 
a leader of a 
movement or 
an organisation 
charisma: 
the power to 
attract other 
people 
conciliatory: 
showing 
friendliness 
pragmatic: 
practical/ 
dealing with 
matters in the 
best way 
possible 
extrovert: 
outgoing/ 
confident  



 
  

ACTIVITY 3 

1. Imagine there is an election. You are in charge of presenting Ms X, 

the leader of a political party, to the public, as the person they should 

elect as the new president. These are the characteristics of Ms X: 

she doesn't smile much 

she speaks softly 

when she is arguing for a particular party policy she takes a 

long time to make her points and to explain how the party would 

implement this policy 

she always says 'the party believes' something should be done; 

she never says 'I believe' something. 

Write down the possible negative message behind each of Ms X's 

characteristics . 

l 

l 

l 

l 

Hidden messages in the way we look 

and sound 

Not all messages are obvious or 'spelt out'. There are hidden messages in 

our gestures, clothes, tone of voice, facial expressions and style of 

speaking. For example, someone who bites their lower lip might seem shy 

and unsure. 

LESSON 3 - PUBLIC IMAGE AND PUBLIC OPINION + 27  



 

 

2. As Ms X's image consultant, make recommendations on how she 

could improve her image and send out more positive messages. Put 

your recommendations into the following memo:    

memomemo 

a pla e p us a pla e p us 
IMA C S T S GE  ON UL ANT 

PO BOX 100030 

HOUGHTON 2041 

(011) 555 3334 

to: 

: from 

ad te: 

jsub ect:  

28 + LESSON 3 - PUBLIC IMAGE AND PUBLIC OPINION 
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Many public figures have had similar problems to Ms X. Professional 

image consultants train politicians to present a public image which is 

more sympathetic, stronger and more decisive. The public image of 

political leaders is an important factor in forming our attitudes to them. 

The attitudes we have to politicians affect the way we listen and 

respond to the arguments they make when convincing us to support 

them.  

Factors affecting 'public image' 

Public image has become much more important now that we live in an 

'information age' when most people have access to newspapers, radio and 

television. Politicians have to learn how to use the medium of television to 

their benefit. In the next activity you'll look at how the public image of two 

political leaders is affected by their performance on television. 

LESSON 3 - PUBLIC IMAGE AND PUBLIC OPINION + 29 
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pace: 
speed 
savvy: 
understanding 
on the record: 
saying 
something 
publicly 
off the record: 
what is 
not said publicly 
incisive: 
expressed in a 
clear and 
forceful way, 
without using 
more words 
than necessary 
affability: 
quality of being 
pleasant and 
easy to talk to 

Thursday's TV debate 

o between S uth 

Africa's two leading 

statesmen promises 

to reveal much about 

how they are going to 

rule the country 

together. 

rMa k Gevisser 
reports. 

1 On the one side is th F t r of e a he 
he ati r gal, st tesm nli e t N on: e a a k 
nd alm t saintl . The ro em is a os y p bl 
ha he  al at the houghtful  nd t t t ks t a 

e sure pace a provincia m a d of l 
cho master. On the other ide is a s ol s 
harp and incisi deba er, w ose s ve t h 

batin kill have c me rom de g s s o f 
ar of rliamentar xper en e. ye s pa y e i c 

problem i though, t t hile The s ha w 
s opponent has a sa ntly ima , hi i ge 
s own new y a qui ed good - ol'hi l c r - 
y aff bi ity do s not seem qu tebo a l e i 

r . t ue 
2 Ne T ur ay's pres dentia xt h sd i l 

bate betw en Nel on Ma delde e s n a 
nd F W de Kle k wi l be the a r l 
ount y's first erica s yle c r Am n- t TV 
ampaigning The debat wil not c . e l 

cide the fu ur of the co r ut de t e unt y b 
t wil offer v ewer ew in ights i l i s n s 
nto t m dia savvy a public i he e nd 
mage o our two senior st tesmen. i f a 

3 On the r cor oth partie insi e d b s st 
ha their le der i l ' e t t a w l b 
he se ve on TV. But off the t m l s' 
ec d both the ANC and th NP r or e 
re pending f t s trying to a s or une 
o k out w t ic image ll w r ha publ wi 

ppea to their c stit encies. a l on u 
4 Bo h sides acknowl dge that Det e 

lerk is he b tt r de t r an ha K t e e ba e d t t 

e i more comfortable ith TV. h s w 
e is rticular y good at ' i ng' H pa l br dgi 
appea i to a swer the question r ng n 

ut c ev rly shi t ng it to make the b l e f i 
oint he wishes to make. p 

5 He s a so good at ' rabbing' i l g 
atc ing the viewers' at en ion witc h t t h 
harp comments e is tting s . H ge 

t er at 'thawin talki from be t g' ng 
he art and aking pe sonal t he m r 
onnec ions with the vie rs in c t we 
he r living room . t i s 

6 Mande a h s hi author ta ive l a s i t 
ta es a hip goin or him. H s t m ns g f e 
ta t from position of st ength. s r s a r 
e is  nternati l y acc aime and H i ona l l d 
has a sa ntly, a most hrist-li he i l C ke 

rsona. An AN sourc pe C e 
om en ed, 'I you ssessed who c m t f a 
s a et er debater a d w o is good i b t n h 

, then Mande a ould not on Tv l w 
in. He sp aks slowl nd he take w e y a s 
lo time to answer.’ a ng 

7 Bu this orks t his adva age. t w o nt 
t hows that he is th htful, I s oug 
onsidered and s ates anlike c t m . 

8 The e is s uc personal r o m h 
story betwe n Mandela nd hi e a 
e Klerk hat rs y's de te D t Thu da ba 
ill be more ha clash of styles; w t n a 

t could tell abo how they will i us ut 
ul th country together. r e e    



 

 

The months and weeks leading up to the first democratic elections in 

South Africa in 1994 were very exciting. Two political figures were centre 

stage in the television battle for the hearts and minds of the South African 

public. One man   Nelson Mandela, leader of the ANC   had only recently 

been released from jail and had been forcibly kept out of the public eye for 

decades. His opponent   F W de Klerk, leader of the National Party   was 

used to appearing on television but had a hard fight ahead of him to try 

and convince the largely black electorate to support him. 

1. Skim the title and the preparatory paragraph of the text on page 30. 

Underline the words which are similar in meaning to 'argument', and 

the word which tells us that the article is about two political leaders. 

2. Look at the photographs and read the captions underneath them. 

Read the first paragraph of the article and answer these questions: 

a. Do you think the captions of each photograph match the 

expressions on the faces of Mandela and De Klerk? 

b. What does the writer think is the main difference between the 

public images of Mandela and De Klerk? 

3. In the first two paragraphs the writer compares the two leaders. Copy 

the following table into your notebook and complete the columns. 

4. a. Skim paragraphs 4 and 5. What reasons are given for the 

argument that De Klerk 'is the better debater and ... more 

comfortable on TV'? 

b. Paragraphs 6 and 7 describe Mandela's style and image on TV. 

Skim the paragraphs and underline the words that describe his 

image and style. 

c. Now go back and skim the article again. Is it completely true to 

say that both leaders would just 'be themselves' on TV? 

Why / Why not? Write a short paragraph answering this 

question.  

ACTIVITY 4   

Words describing Mandela Words describing De Klerk 
Language note: 
Notice how the 
writer uses the 
phrases 'on the 
one hand... ' and 
'on the other 
hand ... ' to 
compare the 
two men. These 
phrases are useful 
when we are 
comparing things. 
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Are you able to: 

r identify positive qualities in political leaders 
r describe how public image affects public opinion 
r give a critical opinion about the way public image is used to 

manipulate our response to political arguments 
r analyse and compare the images presented by different political 

figures.  

CHECKLIST 

d. Discuss the following issues with your learning group: 

Which image (that of 'saint' or 'good - ol' - boy affability') do you 

personally think is best for a political leader? 

To what extent do you think voters are influenced by good 

debaters? 

Do you think that the respective images of Mandela and 

De Klerk influenced the way people voted in 1994? 

l 

l 

l  

We don't just listen to the arguments politicians make. Our attitudes 

are influenced by other factors, such as their public image. However, 

in the case of Mandela and De Klerk, we are also influenced by the 

historical context of each leader. De Klerk is seen as a reformer to 

some extent, but he is also strongly associated with the apartheid 

regime. Mandela is associated with the successful struggle for 

liberation. 

Image may be more important in power struggles that take place 

within parties. In a case where candidates who hold essentially 

similar political views are fighting for a political office or position of 

leadership, image may be a deciding factor. When making a choice 

like this, party members might choose the candidate with the most 

charm, or charisma. Charisma is a special, attractive quality some 

people have, which enables them to attract and convince others. It 

can play an important role in who wins an argument. 

You've learnt a lot about the factors which influence our attitudes 

to the arguments politicians make. In the next lesson you'll learn 

more about political arguments.  
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COMMENT 



 
 

Language and public image 

About this lesson 

In the last lesson you examined the style of two leaders and found 

out what creates a public image. You saw how important it 

is for a politician to have, or to develop, a credible (believable and 

trustworthy) image. 

In this lesson you'll read and compare two arguments in order to 

see how politicians use language and argument to improve their 

credibility. You'll also compare some of the different ways in which 

the politicians use language. 

In this lesson you will 

analyse two written arguments and compare them 

examine the language used in the arguments 

summarise the content and structure of the arguments using 

flow-charts 

assess the relationship between style of argument and public 

image 

recognise the way bias affects our evaluation of political 

arguments. 

l 

l 

l 

l 

l 
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1. a. Scan the first article on page 36. Underline the words 'we', 'us' 

and 'our'. Now do the same thing with the second article on 

page 40. Compare how many times these words appear in the 

two articles. 

b. Mandela uses the words 'we', 'us' and 'our' far more than De 

Klerk does. Can you think of the reason for this? 

2. Count the number of times that Mandela mentions the African 

National Congress. Then count the number of times that De Klerk 

mentions the National Party, and complete the following sentence: 

Mandela mentions the ANC times and De Klerk mentions the 

NP                 times. 

Does this give you a clue about who is probably going to talk about 

his party a lot? 

3. a. Now count the number of times that each leader refers to 'the 

people' and 'our people'. 

b. What impression do you get about Mandela's relationship with 

the people of South Africa from his use of these terms? 

c. How do you think that the words 'we' and 'our people' made 

most people feel? 

d. Which leader do you think was most justified in referring to 'our 

people'? Give a reason for your answer. 

4. a. Underline the words 'new' and 'better' in De Klerk's speech. 

Why do you think he uses these words more than once? 

b. Underline the phrase 'work together' in De Klerk's speech. Why 

do you think he uses this phrase more than once? 

c. Mandela says 'my impression is' (paragraph 3) and 'I think' 

(paragraph 9). De Klerk says 'I can give the assurance' 

(paragraph 4) and 'I will' (paragraph 16). Which of these two 

politicians expresses himself more confidently?  

Language and political argument 

We can learn a lot from the way politicians use language. You are going to 

read two arguments, one by Nelson Mandela and one by F.W. de Klerk. 

They were published just before the election in 1994. You'll examine how 

the language they choose gives us clues about their leadership styles.  

ACTIVITY 1 
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Look at the descriptions of Mandela and De Klerk above the two articles 

on pages 36 and 41. These give us a view of the public image of each 

leader. 

1. Does the public image of Mandela fit in with the conclusions you 

reached from looking at his use of language? 

2. Does the public image of De Klerk fit in with the conclusions you 

reached from looking at his use of language? 

Language and public image 

It's important to notice the words politicians use because the words give us 

clues about what is important to them, and whose view they are trying to 

represent. It's also important to remember that politicians have different 

constituencies or audiences and this influences the language they use. In 

the last lesson you looked at some of the ways politicians create a public 

image. In the next activity you'll look at how the kind of language 

politicians use is related to their public image.  

ACTIVITY 2 

In the speeches you have just analysed, Mandela and De Klerk state 

where they stand and how they view the political situation. Why do we 

call these speeches arguments? An argument is not just a 

disagreement. It can also be a statement of belief with reasons. 

Mandela and De Klerk both: 

argue for their party 

argue against the opposing view. 

l 

l  

ANSWERS ON PAGE 159 

COMMENT  
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Publ Im ge: ic a 
‘THE FA HER OF THE NATI N, T O 

AINTLY ND S ATE M L S A T S AN IKE’ 

NELSO M E N AND LA 
o t ef  h ANC 

1 ‘ av s to  u e ple h t o r g ate ne y  n t e l c io is h e aid o r p o t a u re st e m i h e e t n 

no t e , it is the C i l Bec u fo s  o pro ee a i we  re t  h NP AN tse f. a se r u t c d s  f a 

g i g h v a  a d id v c ry  s re a ge u t a t e o n to a e l n sl e i to i mo d n ro s  h n  h 

o p sit n m th NP. p o io fro e 

2 An we ha e n p b e s. h p o l h v h g e p ctation d v ma y ro l m T e e p e a e  i h x e s 

n th ug we ha e rn d  h m e t d y t a o ad re eir a d o h v wa e t e rep a e l h t t d ss th 

b i n ed i g i g tak y ars ne e th l ss  h re  re  h se as c e s  s  o n to e e , v r e e t e a t o 

e p tation It is so eth n w mu rn g i st. x ec s. m i g e st wa a a n 

3 But th d mina n th n s  h t we re  nte n a ve e citi g e o ti g i g i t a a e ri g ry x n 

e o a d e a a p ac i g t a th al e thu sm  spirit are p ri d n w re p ro h n h t wi re n sia s 

h g . ere s e sh ft in e u try's m o fro fea i h Th ' b en a i th co n o d m r to 

e citem t. y  m res o is a eling of  op . x en M i p si n of fe h e 

4 T e h ve be n  ro he f d o su ge n h t afte ri 9 h re a e p p ts o o m g sti g t a r Ap l 2 , 

u e ple re  o n to n t a k n p p rt a d div d a s o r p o a g i g ru rio att c i g ro e y n in i u l 

an th t t e i g i g b c ao I  on h k . v b en wa i g d a h re  s o n to e h s. d 't t in so I' e e rn n 

a ain h t. g st t a 

5 W a t k n rec ution t su th u pe p e re ro erly e re  a i g p a s  o en re at o r o l a p p 

form to  ow b ha e  f m a e  o be vic o us  n t is in ed as h to e v i we an g t t rio i h 

elec o . r p o l h v wri e to ll t e g o a e utive ti n Ou e p e a e tt n a h re i n l ex c 

c mmitt es dic n p g mm i i h u e p e o ld  e o e in ati g ro ra es  n wh c o r p o l sh u b 

in o v d o  h y o ld  ot th n n t rms  f loo n a d the form v l e , s t e sh u n i k i e o ti g n o r s 

f law e e o l ssn ss. 
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6 We att ch a great  eal  f importa e white In sp te  f a l the a d o nc to s. i o l 

r cism we  a ma e abou a a thei , the  e lity is  h t wh es  a e c iti h ve d t p r d r a t a it h v 

a o por nities w have n h d. The v ha du ati n, th y h d  p tu e ot  a y ha e d e c o e 

a got kno le ge, skills  n exp r . We a t th t  nowle e and h ve w d a d e tise w n a k dg 

x rt now t we  re bu ld n r c untry. e pe ise tha a i i g ou o 

7 Th t why I have app al d to the re eate l ot  o lea the a is e e m p d y n t ve 

o try at this particula oment, and e en to a se who ha e left c un r m v sk tho v 

come  a k  bec u we  re go n o n ed m e  r goin to to b c a se a i g t e the , w a e g 

e h m. r ly on t e 

8 We b ing diffe e t approach s to G ve nm nt of N tion l Un y. r r n e a o r e a a it 

e Kle k i b ing n h a ro ch of a A r k n r whose  o nity D r s r i g t e pp a n f i a e c mmu 

a bee minant, sp ci lly since 19 8. I b ing into the GNU h s n do e a 4 r the 

a i n  f a f ee m  igh er w o ha strugg ed a in a a thei . tr d tio o r do f t h s l ga st  p r d 

9 I think w w ll be able to r so v the g p betwee th t o of e i e l e a n e w us. 

spec lly  e ause e wi no be  lon . We  av a ver g od team E ia b c w ll t a e h e y o 

r m  h ANC a d  r m e N . T e e are e in the NP w o  re f o t e n f o th P h r m n h a 

repared t r e Sou h f ic ,  ery si c r ly. p o se v t A r a v n e e 

1 S e m st n t conce trate on tw o l . rg n s tions a e t 0 o w u o n o pe p e O a i a r no 

un by ind ua the r ru b t am  f men  n women. We' e r ivid ls, y a e n y a e o a d v 

ot  i hly talented  e le like T ab be i and Cyri Rama hosa. g h g p op h o M k l p 

nd str n ly enou , in spite o perce t ns, a  h p like Kobie A a ge gh f the p io c a 

etsee people like e f e r hate e ir re ord  a b e Co , Ro l M ye w v r the c h s  e n in 

past. the 

1 1 I do think ther re go o b suc a p diff re es  s to n't e a ing t e h sh r e nc a 

ara e go rnment. p lys ve 

12 We are  o ed to  orming a Govern n of Na o a U i . T e c mmitt f me t ti n l n ty h 

ade ship sho ld  ot  ow b n a d in fig t g lk but on nati nal le r u n n e e g ge h in ta o 

e o ciliat n. We h v a the b e k ou h  wi th IFP) a d is r c n io a e m de r a thr g ( th e n it 

oped a le der .. ill  a a bette h nce o niti g t e coun ry ’ h th t a s  . w h ve r c a f u n h t . 
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INTRODUCTION 

DISCUSSION 

CONCLUSION 

FLOWCHART OF MANDELA’S ARGUMENT 

He defines the greatest enemy in the election. 

This is the _______________ not the _____________________ 

because 

opposition from the NP is not as dangerous as 

___________________________________________________________________ 

___________________________________________________________________ 

1. His view is that ____________________________________________________ 

because _________________________________________________________ 

2. The leadership should not ___________________________________________ 

Topic 1 ________________ ________________ We must warn 

Problems ________________ ________________ people against this 

________________ ________________ 

Topic 2 1. ______________ 1. ______________ 

The new ________________ ________________ 

period of 2. ______________ 2. ______________ ________________ 

hope in SA ________________ ________________ 

Topic 3 (who) ___________ We want ________ I have appealed to 

Reconciliation (what they had) ___ ________________ them not to leave. 

________________ ________________ 

Topic 4 (Approach no 1) __ ________________ We have a good 

National Unity ________________ ________________ team. 

________________ ________________ 

(Approach no 2) __ ________________ 

________________ ________________ 

________________ ________________     

He makes these 
points: 

He gives his view. 
This is:  

He gives a solution. 
This is:      
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The way in which Mandela uses words like 'we' and 'our people', and 

the way he seldom mentions the ANC, matches his public image of 

being the Father of the Nation, and of his being statesmanlike rather 

than just the leader of a political party. It implies that he is concerned 

with the state and the people, not just with his party.  

The content and structure of political 

arguments 

In politics, it's important for us to notice the image politicians are trying to 

present to the public, and to listen carefully to what they say. If we do this, 

we can work out who they are representing and what their main concerns 

are. We can then also work out whether we think that the image he/she is 

trying to present is true, and whose interests we think he/she is 

representing. 

In this activity you'll focus on the content of Mandela's speech. 

You'll use a flow-chart to identify the main topics in his speech, how his 

argument is structured, and how the ideas link together. 

Remember you learned about flow-charts in Units 2 and 4? They help 

us to work out the structure and content of what we read. They are a good 

way to help us to make notes. 

The flow-chart on page 38 summarises the content of Mandela’s 

argument and shows us the way he organised it. You'll skim the text to find 

the information you need to fill in the blank spaces. 

First look at the flow-chart on page 38 so that you have a general idea 

of how it has been organised. 

Now do the activity. Fill in your answers in note form, not full sentences. 

1. Skim paragraph 1 of Mandela's speech to get a general idea of how 

he introduces his argument. Fill in the blank spaces under the 

heading  Introduction  in your flow-chart. 

2. Mandela discusses four main topics. You'll find these on the left-hand 

side under the heading  Discussion.  

ACTIVITY 3 

COMMENT 
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Look at the flow-chart you've filled in. Does it give you a clear idea of 

what Mandela's speech is about and the way in which it is structured?  

When he discusses a topic, Mandela first gives us information 

about it. He also gives us his point of view. He introduces this with 

phrases like 'I think ...', 'I don't think ...', 'This is why I...', He then 

gives us a solution, which he introduces by phrases like 'we are...', 

'we have ...' and 'we must. . .' . 

Firstly he discusses the problems the ANC has (Topic 1). Skim 

paragraph 2 to find the point Mandela makes and his view on the 

topic. Note it down in the space provided. The solution he gives has 

been filled in for you. 

3. The second topic he discusses is the new 'period', or situation, in 

South Africa today. He makes two points. 

a. Skim paragraph 3 and note down the words he uses to 

describe this period. 

b. Then fill in what his impression is. 

c. He also says that some people (whom he calls 'prophets of 

doom') think there will be trouble. Skim paragraph 4 and note 

down what kinds of trouble they think there will be. 

d. What is his opinion? What solution does he give? 

4. The next topic Mandela discusses is reconciliation. 

a. Skim paragraphs 6 and 7. Note down who he is talking about 

and what they have had. 

b. Note down Mandela's opinion. 

5. Lastly, Mandela discusses national unity. 

a. Skim paragraph 8 and note down what two 'different 

approaches' are being brought to a Government of National 

Unity. 

b. What is Mandela's opinion of the contribution each approach 

can make to the Government of National Unity? 

6. Mandela makes two points in his conclusion. Skim paragraphs 11 

and 12 and fill in this section of the flow-chart. 

reconcile: 
to make friends 
after a quarrel, 
to settle one’s 
differences. 

ANSWERS ON PAGE 160 

In the next activity you’ll work out the content of De Klerk’s speech in the 

same way. 

COMMENT  
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Pu ic m : bl I age 
‘T GO ' B , HE OD-OL - OY 
W GOOD D BAT R HO IS A E E ’ 

W D E F E KL RK 
the N of P 

le l bi the S Af we 1       ‘ his e ction will be the rea rth of new  outh rica 

ve wa ting on f r o long. I i l on the p t ha been i o s t w ll c ose the book as . 

T i j ic nd bit r s of s r. W tor 2 he n ust e a te ne s the pa t are ove hen his y is 

r a ha w the l s w itten it will be s id t t it as National Party who c o ed the 

n t e pa tbook o h s . 

T Na on ty s ug e lf ut r d a . I 3 he ti al Par tr gl d within itse abo the oa head t 

a tly tha it wa s r bout the s s he t a s id hones t s or y a mi take of t pas nd that it 

oul r tif . w d ec y this 

T pa t di t a the s a t at the e w l ne 4 he r y d  his nd I can give as ur nce h r il ver 

ga n b a dis mina on f cou r 's . a i e r ce cri ti on an inch o this nt y land 

T Na on ty is ing a cha n he t his 5 he ti al Par writ new pter i t his ory of t 

ountr . I one pe a he c y t is of ace nd nation building. T party is going to 

s r f build a neve be ore. 

T big dif be n the N AN tha he C 6 he ference twee P and the C is t t AN 

s to buil I pe doe not know how d. t only breaks down and ruins ople's 

ts s s s uca lives with i policie on issues uch a ed tion. 

T ne l P r the on y reliab e looks 7 he w Nationa a ty is l l party. It like the 

f c ti n. I a p ty w ulf South A ri an na o t is ar hich knows how to f il its 

s t is P whic the a e promise . I only the N h can give ANC bloody nos . 

T  
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8 This  lection will unlock the door that wil usher  n a per od in e l i i 

which we will succeed in reac ing ne horiz ns. h w o 

9 Let's work together after th elections so t at we can ach eve thi e h i s 

goal of making South Africa a better country for all. 

10 It is now time for us, as lea ers, to reach out and work to ether in d g 

t e best interests of the countr . h y 

1 1 We h ve common o jectives with the other parties   to create a a b 

better life for all   but we will  ave to work together to make it a h 

reality. 

12 The greatest challenge we will face will be to defend and nurture 

our new constit tion. Our greatest tas will be to ensure tha our u k t 

young a d vulnerable democracy takes root and flourishes. n 

13 We must ensure that individuals, commun ties and provinces have i 

t e prac ical ab lity to approach the courts to protect their h t i 

constitu ional rights. t 

14 We must remain vigilant against any attempt by any leve of l 

government to erode any aspect of the constitution or of our individual 

rights. 

15 Our courts must bui d up a sound basis of case law which will l 

provide further guarantees for the maintenance of constitutional rig ts. h 

16 In pa ticular I will do everything in my power to defend the r 

t ansitional con titution.’r s   
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INTRODUCTION 

DISCUSSION 

CONCLUSION 

FLOWCHART OF DE KLERK’S ARGUMENT 

This election: 

1. is the birth of __________________________________________________ 

2. will close _____________________________________________________ 

3. the_____________________ and _______________________ of the past is 

_____________________________________________________________ 

1. He concludes by telling us that he will __________________________________ 

________________________________________________________________ 

Topic 1 1. History will say that __________________________________ 

The role of the __________________________________________________ 

NP and himself 2. I can give assurance that _____________________________ 

in ending __________________________________________________ 

Apartheid 3. The NP is _________________________________________ 

__________________________________________________ 

Topic 2 The ANC: 

The difference 1. __________________________________________________ 

between the 2. __________________________________________________ 

ANC and the NP The NP: 

1. __________________________________________________ 

2. __________________________________________________ 

3. __________________________________________________ 

4. __________________________________________________ 

Topic 3 The Election is a new period, we must _____________________ 

The Future ____________________________________________________ 

The greatest challenge is _______________________________ 

____________________________________________________ 

We must ____________________________________________ 

____________________________________________________ 

We must ____________________________________________ 

____________________________________________________ 

Our courts must ______________________________________ 

____________________________________________________      
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1. Skim paragraphs 1 and 2 of the speech on page 41 - 42 to get the 

general idea of how De Klerk introduces his speech. He makes three 

points. Fill in the spaces on the flow-chart on page 43. 

2. De Klerk discusses three main topics in his speech on pages 41 - 42. 

You'll find these on the left-hand side of the flow-chart. The first topic 

he discusses is his role and the role of the NP in ending apartheid. 

He makes three main points. Skim paragraphs 2, 3, 4 and 5 to find 

the information you need to fill in the spaces in Topic 1. 

3. The second topic he discusses is the difference between the ANC 

and the NP. Skim paragraph 6 to find out what he says about the 

ANC and note down the points he makes on the flow-chart. Then 

skim paragraph 7 and note down the points he makes about the NP. 

4. The last topic he discusses is the future. Skim paragraphs 9 - 15 and 

summarise what De Klerk says needs to happen. 

5. De Klerk concludes his speech by telling us how he will meet 

this challenge. Fill in this section on the flow-chart. 

In this activity you will try to work out if the content of Mandela’s speech 

shows us what his main concerns are, and if these concerns match his 

public image. 

1. Does Mandela say anything that makes him seem like a father? Give 

examples to support your answer. 

2. Find a quote from Mandela's speech which shows that he has a wise 

and forgiving attitude to his former enemies.   

ACTIVITY 4 

ACTIVITY 5 

ANSWERS ON PAGE 161  

The way De Klerk uses words like 'new' and 'better' repeatedly 

suggests that he is a good debater who knows how to turn his 

audience's attention away from negative aspects of his party's history. 

The positive connotations of these words make him come across as 

confident and friendly. He also seems optimistic and assured when he 

says 'I give the assurance' rather than 'I think'.  

COMMENT 
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In this lesson you have learnt how to distinguish between the content 

and style of political arguments. The content of an argument can 

usually be tested. For example, if a politician argues that free health- 

care is a bad idea, he or she would have to show, by example or by 

logical reasoning, why this view is justified. However, the style of an 

argument is more deceptive. For example, many politicians use words 

like ‘freedom’ and ‘democracy’ or talk about ‘closing the door of the 

past’ and ‘travelling the high road’. These are nice-sounding words 

and phrases, but you don't know whether the speaker is being 

sincere. 

You might be convinced to vote for someone because they argue 

well or because you like their public image. However, it is more likely 

that your personal bias will affect the way you assess political 

arguments.  

How personal bias affects the way we 

read arguments 

Your personal bias is the tendency to judge things in a particular way 

without having enough information to be fair. In the final activity of this 

lesson, you can discuss your personal bias and think about the way your 

opinions alter your assessment. 

3. Find a quote from Mandela's speech which shows that he is more 

interested in teamwork than personal glory. 

4. Does De Klerk say anything that makes him seem like someone who 

would like to be friendly? Give examples to support your answer. 

5. Find an example where De Klerk threatens to fight like a boy. 

6. Quote a sentence from De Klerk's speech that shows he is more 

interested in sounding good than doing good (i.e. a sentence that 

sounds promising but doesn't refer to specific positive action). 

COMMENT 

ANSWERS ON PAGE 162 
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Are you able to: 

r analyse and compare different arguments 
r critically examine the language used in arguments 
r summarise the structure of arguments using flow-charts 
r identify the links between the way someone argues and their 

public image 
r recognise the way your personal bias affects your evaluation of 

political arguments.  

CHECKLIST  

Sometimes we think we are evaluating or judging a debate in an 

objective or fair way, when in fact our personal bias affects the way 

we see a topic.  

In your study group, or with family and friends, discuss newspaper reports 

of parliamentary debates. Analyse comments made by members of 

parliament on issues of public interest (health, taxes, welfare, corruption, 

etc.). As you discuss the reports, ask yourselves: 

who do I believe in this debate? 

why do I believe this person? 

do I always believe the spokesperson from the political party 

I support? 

when the debate concerns something I have personal experience of 

(for example, drug dealing, corrupt officials, taxi violence, abortion, 

hospitals) how does my personal bias affect the way I read the 

argument? 

l 

l 

l 

l  

ACTIVITY 6 

COMMENT 



 
 

Argument and counter- 

argument 

About this lesson 

When you read or listen to arguments you need to decide whether 

you think the argument that is being made is valid. A valid argument 

is one which makes sense because it is logical. It's supported by 

evidence like facts or examples. One of the ways in which you can 

decide whether an argument is valid or not is to work out a counter- 

argument. A counter-argument gives the opposite point of view. 

In this lesson you will 

read an extract from a novel to examine the context of an 

argument 

examine the factors which influence arguments 

compare an argument and a counter-argument and work out 

which argument is most valid 

learn some ways of expressing disagreement. 

l 

l 

l 

l 

LESSON 5 
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1. Look at the extract from  Nervous Conditions  on pages 47- 49. It has 

been divided into sections. 

2. Read the section labelled 'The Context'. 

3. Underline the reasons why the girls at the mission school all 

wanted to go to the convent. 

The context of an argument 

There's usually a background situation which causes an 

argument. This is the context. To understand an argument, 

it's important to know what the context is. The context gives 

us clues about the cause of the conflict and why people 

take certain positions when they argue. 

You are going to read an extract from a novel called 

Nervous Conditions , by a Zimbabwean writer, Tsitsi 

Dangarembga. Here is the context of the story, i.e. where it 

takes place, what it is about and who the main characters 

are. 

The novel was published in 1988 by Zimbabwean 

Publishing House. The story is set in Zimbabwe (which was 

called Rhodesia). The main character is Tambu, a young 

girl living in a rural area. Her family is poor. Tarnbu's wealthy 

and educated uncle, Babamukuru has paid for her 

education at the local mission school. The mission school is 

for African students only. 

In Activity 1 you are going to read about a family argument. Tambu has 

been offered a scholarship to finish her schooling at a convent. The family 

is arguing about whether she should be allowed to go. Just as the story as 

a whole has a context (Zimbabwe, missionary education), so an argument 

within a story has a context. You will find the context of an argument 

answers the following questions: 

what is the argument about? 

what actions or different viewpoints created the argument? 

who is taking part in the argument? 

l 

l 

l  

ACTIVITY 1 
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You now know something about the context of the family argument. 

You also know why Tambu and the other girls want to go to the 

convent. Now look at what the members of Tambu's family think 

about her going to the Convent.  

ANSWERS ON PAGE 162 

COMMENT  
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W mig t no h ve a mu at ent on o h n n en the dr v up to th e h t a p id ch t i t t e u s wh y o e e 

sc ool in th i sparkli g K mbi. ut ur s a ro esta t on We had no h e r n o B o s wa P t n missi . 

k owledg o n n xc p as spi it al, h st bein s a we t ought h o n n e f u s e e t r u c a e g nd h t e R ma 

Ca ho ic hur was s e io t ou own it cr a ed such ir ue t l C ch up r r o r : e t v t . 

T e ma us wri e a est i h w h u h wa n ir c u e a ot be h y de t t , wh c e t o g t s u fa be a se w h d n en 

wa n d nd a ot  rep red. f er h xa na i n the nuns wante o a to u r e a h d n p a A t t e e mi t o d t t lk s. 

On y ne we w re u ered in o ee t em. w r act lly ve y re sed with e b o e sh t s h We e e ua r imp s 

them a er th t We t o g t h y e er ki d a d defin ly ho y o a e su h an ft a . h u h t e w re v y n n ite l t t k c 

in ere t in s, f r i t r ed t e were, sk ng s a rts of q estion bout ur t s u o n e est h y a i u ll so u s a o 

p ren s a d ou f i n n a w lik d o d n o free t I s del gh ed that a t n r r e ds a d wh t e e t o i ur ime. wa i t 

p o le i e peop for a ma te , ough my ckgr u d wa t s g. e p , wh t le th t t r th t ba o n s in ere tin 

As i t r u , t e  u s h d c o r c u t s. h was mu exci e t u ned o t h n n a ome t e r i u T ere ch t d 

di c ssi wh n e n ou th t e had wr te a e t a ce e mi tio O e r s u on e w fou d t a w it n n n r n xa na n. n o 

t gi ls k ew so Ca h lics and th y t ld us t a whe t e o k you t sch o nd wo r n me t o e o h t n h y t o o o l a 

a er F rm Two th y p r ade y u o j in h der T e r met ods w n t ft o e e su d o t o t e or . h i h ere o 

p r ic la ly bt . Furt e sc o r i s were offe n s ma c ar th t a t u r su le h r h la sh p red a d it wa de le a 

re usa i dic t d da a la k race. h w th wi rea c sat ns f l n a e a mn ble c of g T ese ere e desp d a cu io 

a a st he u s, t ey dn't do much o spel t e gla ur h t sur o n d th g in t n n bu th di t di h mo t a r u de e 

p osp c o g in t h l at co v . A p s io s p iv te ho l t at r e t f o g o sc oo a n ent re tig u r a sc o h 

ma u ctured g a a t d young di At a co v t whic wa u o t de o n fa u r n ee la es. th t n en , h s j st u si t wn 

bu o t e t er si , t t e sou h, o wo le t er le e irt to sc ool eve y t n h o h de o h t y u re p a ed t y n sk s h r 

da a on undays a a lor de t -pi c linen it wit g v yes, eve with y nd S t i -ma wo e e su h lo es, n 

glo ev s! 

We all want o o. h t was o ly n t ral. u ly two p ce w offe , t ed t g T a n a u B t on la s ere on r wo 

places for ll t e Afr a Gra Seve g ls in h u t y. s fa a e d o ee s a h ic n de n ir t e co n r I wa r h a f my p r 

in o h gener l k owle ge a d gener l a i y. o was no in h a su p isin t a I b t a n d n a bil t S it t t e le st r r g h t 

per o me b i lia t in th t a ce e min t on n s offe e p c . f r d r l n ly a entr n xa a i a d wa r d a la e 

Of co se, no a p c ate he r v y sit at n at h t t , my o ly ur I did t p re i t g a it of my u io t a ime n 

e e i n h se eop h d been with h mi nari n th missi . ut sh xp r e ce of t o p le a t e ssio es o e on B Nya a 

kn w t em a d wa la me . h u ot h de no e en tr he e h n s a r d S e co ld n i , did t v y to hide, r 

disa p ntme t en I t ld h h r d I wa Sh tho g t he e e e re ev p oi n wh o er ow th ille s. e u h t r w r mo ils 

t a a a t g o rea e f o ch an pp r unity. Sh said sa c st a t s h n dv n a es t be p d r m su o o t e r a ic lly i wa 

a p or uni y to for e . f r et wh w wh t y u e e n y you were n o p t t g t To o g o you ere, a o w r a d wh 

t a . h p o ess, e sai s ca ssimilat n, a d t a was wh t s in end d h t T e  r c sh d, wa lled a io n h t a wa t e 

f r th p ci u e o mi ht prove n isanc i left he lves, erea h o e reco o s f w wh g a u e f to t mse wh s t e 

ot er e ally who c red a t e other ? h s - w ll re , a bout h s 

S t ey de a itt sp c in o h you w re a la ed, n on r r space in o h ma l le a e t whic e ssimi t a h o a y 

ch o c d oin h nd h y c u k su th t beh ve o rself. S e whi y u oul j t em a t e o ld ma e re a you a d y u h 

nsi ed, ne ought t o cc p ha space. a , o ht t refu . I a y c se i st o no t o u y t t Re lly ne oug o se n n a 

ha mean n t oi t t e nun's missi . 'll fa o t eir r ck he id p in in t t t o g ng o h on 'You ll f r h t i s,' s sa , o t g 

u th t ld o a n a mu mo sefu d cat n at h n. o t a I wou bt i ch re u l e u io t e missio 

i i Da garemega Ts ts n 
Nervous Cond tio si n 

precocious: 
someone 
who has 
developed to 
an advanced 
stage more 
quickly than 
usual   

The context 

Nyasha’s 
argument 



 
   

I h d s d t la a t a f she  a n’t  ai hat, that  st bit  bout education at  he mission, I might h ve 

e e t v t he believ d h r, bu e erybody knew tha t European schools had better equipment, 

b f n t , r o n he t better teachers,  etter  ur i ure bette f od, better everythi g. T idea tha anything 

o t u s l ly i l s s y u ab u o r mi sion could be better than theirs was c ear r dicu ou . Be ides, once  o 

t s were given a place a one of their schools, you went on and on until you'd fini hed your 

y e t n a e 'A' levels. You didn't have to worr about  limina i g exams  t every stag of the way. 

t w i e Tha was how it  as. That was how  t would be. If you were clev r, you slipped through 

p h t m any loophole you could find. I was going to take any op ortunity t a came  y way. I 

s s e d e n r s h wa quite  ure about that; I was v ry  et rmi ed. The latest oppo tunity wa t is one 

co w s r he of going to the nvent. Ho could I pos ibly fo get my brother and t mealies, my 

he e e o mot r? Thes wer all evidence of the burdens my m ther had succumbed to. Going 

co e d e to the nv nt was a chance to lighten those bur ens by  ntering a world where 

e . n . . burdens wer light I would take the chance. I would lighte my burdens I would go If 

uBabamuk ru would let me. 

t l s m l m a e t S i l Nya ha was not i pressed. 'Rea ly, Ta budzai,' she s id s verely, ' here'll always 

e h r n i o o n h o b brot e s a d mea l es and m thers t o tired to clean latri es. W ether y u go to the 

. ' r t d e s y convent or not There s mo e  o be  on than that.' This wa t pical of Nyasha, this 

e d . t b a t e e obstinat i ealism But she could afford i ,  eing my  ffluen uncle's daught r. Wher as 

v m I, I had to take whate er chances came  y way. 

s h m a Babamukuru wa of t e opinion that enough chances had co e my w y, and on 

a r t he c another level he  g eed with Nyasha tha t experien e would not be good for me. 

m s p Fro hi armchair o posite the fireplace he told me why I could not go to the convent. 

u e e o g he t e 'It is not a question of money,' he ass r d m . 'Alth u h t re would s ill b a lot of 

, a r r a expense on my part you h ve you scholarship, so the majo fin ncial burden would be 

l e e b n lifted. But I fee that ev n that littl money could be  etter used. For o e thing, there is 

a n I p b l now the sm ll boy at home. Every mo th ut away a little  it, a very litt e bit, a very 

r , o h he g e w r e little bit eve y month s t at when is of school-goin age  verything  ill be p ovid d 

. s , e m p d f r for A you know he is th only boy in your family, so he  ust be  rovide or. As fo 

, n r r i g r i e t m r you we thi k we a e p ovid n fo you qu t well. By the  i e you have finished you 

a a a i o n Form Four you will be  ble to t ke your course, wh tever it  s that you cho se. I time 

Y o e i e e you will be earning money.  ou will be in a p sition to b marr ed by a d c nt man and 

d e i g r o r h set up a  ecent home. In all that w are do n fo you, we are preparing y u fo t is 

n o s o e b a future life of yours, a d I have  b erved fr m my own daught r's  ehaviour th t it is 

o f s ch t h p t ha not a go d thing  or a young girl to as ociate too mu wi h t ese white  eople,  o ve 

I h v ho t e e t too much freedom. a e seen that girls w do  hat do not d velop into d cen 

women.' 

g I ha a i n p . n c Marria e. d nothing  ga nst it in pri ci le In a abstra t way I thought it was a 

t i y c d u n r very good idea. But i was  rritating the way it alwa s  roppe p in o e fo m or 

. a u i ' u i another I h d even beg n to think about  t seriously. 'This, contin ed my uncle, ' s what I 

: s d , y s shall tell your father if he wi hes to sen you there to that school he ma do  o if he 

n o ld n w e t ca find the money. Myself, I w u ot consider it money  ell sp n . Mai,’ he concluded, 

n n o s h r y w u s tur i g t my aunt, 'i t e e an thing that you  o ld wish to  ay?' 

' g o h f M a u t 'Yes, Baba, Mai uru spoke up softly fr m t e so a.  y inspection came to an  br p 

e i e nd. I l stened incr dulously. 

c b , e n t n e 'You do!' ex laimed Ba amukuru and recov ri g himself, invited her to con i u . 

' k , a ’ Spea freely Mai. Say wh tever you are thinking.  

Tambu’s view  

Babamukuru’s 
argument 

50 + LESSON 5 - ARGUMENT AND COUNTER-ARGUMENT 



 

 

LESSON 5 - ARGUMENT AND COUNTER-ARGUMENT + 51   

T ere was a  ause r n whi h aigu u f ld h r ms and l an b k i e of h p du i g c M r o ed e ar e t ac n th s a. 

'I do ' th k s e g n as l i her of oo hi g v i e, ' ha T mbu w l be n t in ,'  h be a e i y n s t, s t n o c t t  a dzai i l 

corr p d b go n t t at s hool. D n't yo r e er, w e w we t o S h  f ic u te y i g o h c o u  em mb h n e n t out A r a 

e e ybo a sayin a we e m n r l os B amu r win e t t is v r dy w s g th t , th wo e , we e o e.' ab ku u c d a h 

exp ci n s aigu u c nti ue It w s 't a que t o of so iat n wit t is ra e or li t e s. M r o n d. ' a n s i n as c i g h h c 

th t r ce at  ha ti e. Pe ple were  r judi ed a st e ca d wo en. Prej ce a a t t  m o p e c ag in du te m udi d. 

That' h hey a we weren't c n Th t  as i t e  if ies w we ar in t e s w y t s id de e t. a w n h f t . No e h 

s venti s I di app inte h peo l sti l lie the  am th n s te a l is ti e e e .  am s o d t at p e l be ve s e i g . Af r l th m 

an w e h v s n n th n t say it s tr . I n't kn w wh p o l m an by a d h n we a e ee o i g o i ue do o at e p e e 

loo e w m s m t e h is so o e w o w lk e t ee s ome im s s e s an s o an o e im s s e me n h a s th s r t , s t e h i 

edu ate w m n o e im s s e s s c ss ul an s daught r  r s e im l c d  o a , s m t e h i a uc e f m ' e o h is s p y 

be if l.  oo e r dec n , I n t n w. All I ow is th t ou da h er T bud a is aut u L s o e t do ' k o kn a if r ug t am z i 

n t de ent per on ow he ne e wil b , n m tt wh r s e oe c o l d o a c s n , s v r l e o a er e e h g s to s h o . An if 

s e s c t h his c nv n s o ld  o c ang h r.  s for  o e , you h v said h i de en , t en t o e t  h u n t h e e A m n y a e 

yo s f h she ha a ul sch l s ip. i po s bl that u  ave  t er r s ns y ur el t at s f l o ar h It s s i e yo h o h ea o wh 

s e h u d n g t e e, awa Chi , b the e t e  ues io f dec n y n h h s o l ot  o h r Bab do ut s h q t n o e c a d t e 

q ti n o m ne r the on s I a e e d a d  o th e e th o s I  ave lk d ues o f o y a e e h v h ar n s es ar e ne h ta e 

o .' f 

T ere  a a o h pause d r g whi h ig u unfo ded  e ar s n l ped  er h w s n t er u in c Ma ur l h r m a d c as h 

h ds i h r ap. an n e l 

Ba muk r cl ared  s h o . ' r, T mbu , , he as ed n at y do yo h ba u u  e hi t r at E a dzai k te t ivel , ' u  ave 

any ing o s ? th t ay ' 

I was o Ne ea 's Ev t at y un l and m f th r  s us e y f u e h t n w Y r e h m c e y a e di c s d m ut r . T e 

discu s o t ok pla e e ous . I bli ed o eaves o s i n o c in th h e was o g t dr p. 

' t y ch n e  er char te f r h w r e ... th e tes u n w ... you ne e I ma a g h ac r o t e  o s es Whi , yo k o v r 

kno ,' us d B am u. w m e ab ukur 

' ,' re d m at er 'How coul yo kn w wit t es o es?  o n ver kn w.' No ag e y f h . d u o h h e  n Y u  e o 

' he o he h n ' con in d m c e s e  ould e ei e f rst- ass duc tion On t t r a d, t ue y un l , ' h w r c v a i cl e a .' 

' , ya, M o a, f s c as .  ir t l s, m ather n h e I  d n w n h Ah uk m ir t l s F s c as ' y f e t us d. ' di ot  a t  er to 

g o h s h o ...' a Ba uk r o t t at c o l s id bam u u. 

' at o , M ? y s o d  h g he e Y ur is i n is f s c ass ' Wh f r ukoma Wh h ul s e o t r ? o m s o ir t l . 

' ec s o t e  e on I h e to d you,'  o t ue my uncl . ' t t e , ... b au e f h r as s av l c n in d e Bu h n 

c n i ri g th t is is a  in op o tu it r th gir t rec ive e ine t educ ti n in o s de n a th f e p r n y fo e l o e th f s a o 

R o ia th k s e s n t e n d t e  p ort n y.  h de ide o le h r o.’ h des , I in h mu t  o b de ie h o p u it I ave c d t t e g 

M ather ent d wn n on kn . B -b - . W t an you, C ir n e t ank y f w o o e ee o o bo ' e h k h a du, w h 

you, Mue a ng chw e  n ned.  Tr y e wo ld  ot su v v wit o you. Our r bo a, Chi a,’ h i to ' ul , w u n r i e h ut 

c l e wo d  o su v v wit o you. He o t e am ly r n eli g e t ank y u.' hi dr n ul n t r i e h ut ad f h f i , p i c n , w h o 

T is is h w it w s ettled. I w s o tak an e s ep upw ds in the d e ti n o h o a s a t e oth r t ar ir c o f 

m fr e A oth r t p w y r m h f s, the sme l , the f el s n h ra s y e dom.  n e s e a a f o t e lie l s i d a d t e g ; 

f o s o ac s w ic w e s ldom  ul , fr m dir and di ea e rom  y at e 's abj t r m t m h h h er e f l o t s s , f m f h r ec 

obei ance to Bab ukur n my m ther s h o i l th rgy.  l o f o Nyam ri a t at s am u a d o ' c r n c e a A s r m a r h I 

l vedo . 

T e r sp ct f th r do and i o sib e pri e  ade  e . I ad  o i h p o e o is f ee m ts p s l c m m dizzy h t s t 

dow , t e e  n th ste s th t l d u t e ous . T en I  el n mb; t e I felt b tt r. n h r o e p a e p o th h e h f t u h n e e 

T e  o t ul bal n e. Wh t I n ded  w d t e  i , t e  e t I  o d di c d. h c s wo d a c a ee I oul ak w th me h r s c ul s ar 

I wo d b w th it  o es y i t rs in p e ty c o h s, fee y moth r t l  h t ul e  or t dr s m s s e r t l t e d m e un i s e 

was p um and e e g ti again, s m ather ak g a o of im e f  ver im h l p n r e c top y f m in fo l h s l e y t e  e 

c e n abam ku u' pr sence o e ul do all th s o m W th th t ck t am i to B u r s e . M n y wo d i f r e. i e i e I 

wo d q r at en in e o ve t,  w u d e n lots o i . ul ac ui e t d g th c n n I  o l ar f t  

Maiguru’s 
argument  

Settling the 
argument    
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Factors which influence arguments 

There are always factors which affect the arguments people make. It's 

useful to be aware of these so that we can understand why someone is 

arguing for or against something. 

Nyasha is Tambu's cousin. She was brought up in England and she can 

no longer even speak her mother-tongue. She feels culturally alienated (a 

stranger) in Zimbabwe and this makes her unhappy. This affects the 

argument she makes.  
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1. a. Read the section labelled 'Nyasha's  Argument'. 

b. Underline the words which describe Nyasha's reaction to 

Tambu's news. Is her reaction positive or negative? 

c. Nyasha thought that there were more evils than benefits offered 

by the opportunity. She thinks that the worst evil is a process 

which makes you forget who you are. What is the process 

called? 

d. Who does Nyasha mean when she says 'they' and 'them'? 

e. Why do 'they' make a space for some africans to join them, 

according to Nyasha? 

2. a. The flow-chart below will help you to summarise Nyasha's 

argument. Fill in the blank spaces. 

b. Note down how Nyasha’s own experience influences her 

argument.  

ACTIVITY 2 

Summary of Nyasha’s argument: 

Main points 

Conclusion: 

1. This makes you _______________ who you are. 

2. It is intended for the  ___________________ few. 

because 

they may become a political _________________ 

and so 

the white elite made a little _________________ 

for you to _________________________ them 

so that 

they can 

But one should refuse to occupy that space. 

Argument topic: 

The main evil is the process of:     

ANSWERS ON PAGE 162 
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One of the factors which influences the arguments people make is 

their  background experience . You can explore this idea further in 

Activity 3  

Tambu has had different experiences from Nyasha. Let's find out how this 

influences her reaction to what Nyasha is saying. 

1. a. Read the section of the extract labelled 'Tambu's View'. 

b. Tambu makes two counter-arguments in reaction to what 

Nyasha says. She introduces the first by saying 'I might have 

believed her but ... .' What stops her believing Nyasha? 

c. Think about what you know about South African education 

under apartheid. Things in Rhodesia (now called Zimbabwe) 

were very similar. Do you think that what she says is likely to be 

true? 

2. a. Tambu introduces her second counter-argument with 'besides', 

and she states the advantage of going to the convent. Underline 

the advantage. 

b. She also says 'if you were clever you slipped through any 

loophole you could find ... .' 'Slipping through a loophole' means 

‘to escape'. What does Tambu want to escape from? 

c. What is Tambu's background? Does this influence her view? 

What kind of world does she want to escape to? 

d. Tambu thinks that Nyasha can afford to be idealistic and she 

can't. Why does she think this? 

e. Summarise the main reasons why Nyasha and Tambu have 

different points of view.  

ACTIVITY 3 

The main difference between Tambu and Nyasha is that Nyasha 

comes from a wealthy family. She knows about the pain and 

difficulties of 'cultural alienation' and she doesn't want this to happen 

to Tambu. Tambu comes from a poor family and she wants something 

better. 

Can you see that these factors influence the argument each girl 

makes? It's easier to understand why someone argues for or against 

something when we are aware of such factors.  

ANSWERS ON PAGE 163 

COMMENT 

COMMENT 
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Examining an argument and a counter- 

argument 

Babamukuru is Nyasha's father and the uncle of Tambu. He is educated 

and wealthy, and he has paid for Tambu's education so far. Maiguru is his 

wife. In the next activity you'll analyse the argument made by Babamukuru 

against Tambu going to the convent. You'll then analyse the counter- 

argument made by Maiguru, and how the factor of gender influences each 

argument. 

1. Read the section of the extract labelled 'Babamukuru's Argument'. Is 

Babamukuru's reaction to Tambu's scholarship negative or positive? 

2. Babamukuru argues against Tambu going to the convent. He makes 

three main points to support his argument. The first is about money, 

the second is about Tarnbu's future life, and the third is about 

associating with whites. Underline the words or sentences which tell 

us: 

a. what Babamukuru thinks the money could be better used for 

b. what Babamukuru thinks Tarnbu's future life will be 

c. why he thinks young girls should not associate with whites. 

3. There is a factor which influences each point he makes. Remember 

that Babamukuru is the patriarch (the male head) of the family. Read 

through your answers and try to work out what this factor is. 

4. Maiguru is Babamukuru's wife and she is Tambu's aunt. She has a 

Master's Degree and she is a teacher. Maiguru disagrees with 

Babamukuru. She makes a counter argument. 

a. Read the section labelled 'Maiguru's Argument'. 

b. Underline the words or phrases which show that Maiguru is 

making a counter-argument. 

5. Maiguru makes her argument very clearly. The language she uses 

helps her do this. Find an example of each of the following in 

Maiguru's argument (you can simply underline the answers in your 

text and insert a, b, c, etc.): 

a. a sentence where she introduces her argument. 

b. an example where she draws on her personal experience to 

make a point.  

ACTIVITY 4 
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c. a sentence where she rejects the main point of her opponent's 

argument. 

d. an example where she repeats a word for effect. 

e. an example where she suggests that her opponent's thinking 

may be old-fashioned. 

f. a sentence where she doubts that there is evidence to support 

her opponent's view. 

g. an example where she questions the way a key term has been 

defined. 

h. a sentence where she dismisses the issue of decency as being 

irrelevant. 

i. a sentence where she takes up another point made by her 

opponent. 

j. a sentence where she concludes her argument. 

6. How does Babamukuru react to Maiguru's counter-argument? 

Remember Babamukuru is the powerful man in the family. He is 

educated and wealthy. Now he is clearing his throat and speaking 

‘tentatively'. Is this how he usually speaks? 

In this activity you'll imagine that you are Tambu's mother. You've listened 

to the argument between Babamukuru and Maiguru. Now you must decide 

which argument was the most convincing and valid, and which decision 

will be best for your daughter! You'll have to give reasons to the family for 

your decision.  

ACTIVITY 5 

ANSWERS ON PAGE 164  

The factor influencing both arguments is gender. The arguments 

Babamukuru makes against Tambu going to the convent are all 

linked to her being a girl. Maiguru is an educated woman. The 

counter-argument she makes is linked to her view that people are 

prejudiced against educated women.  

Judging the validity of arguments 

Now that you've learnt how arguments are influenced by many factors, you 

are going to work out which argument was not convincing and therefore 

settled Tambu's future. 

COMMENT 



 
  

Maiguru makes her counter-argument by arguing against each 

point Babamukuru made. She explains why his points are not valid. 

The argument she makes is logical and she uses examples to 

support what she says. She also sums up her argument well: ‘these 

the question of decency and the question of money   are the ones 

I have heard and so these are the ones I have talked of’. 

This is an example of a good counter-argument. Can you see 

how Maiguru used the context of her own experience to back up the 

points she made?  

1. Note down your reasons. You should consider the following: 

a. who made the most convincing points? 

b. were these points supported with examples? 

c. was the argument biased in any way? 

d. who understood Tambu's needs best? 

2. a. Now read the section labelled 'Settling the Argument' to find out 

who made the decision about Tambu's education, and what the 

decision was. 

b. Was this the same decision you came to? 

c. What do you think made Babamukuru change his mind? 

3. Discuss your answers with your learning partners. 

Looking at the language used in 

counter-arguments 

There are words and phrases which we use when we make counter- 

arguments. A counter-argument opposes something that has been argued 

it expresses disagreement. In the next activity you'll find which words and 

phrases are used in the extract to express disagreement. 

1. Skim through the first paragraph of the section labelled 'Tambu's 

View'. Underline the words and phrases which you think show that 

Tambu doesn't agree with what Nyasha has said.  

ACTIVITY 6 

COMMENT 
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2. Now look at Babamukuru's argument. He starts off by saying that it is 

not a question of money. 

a. Underline the words and phrases in the following sentences 

which show that he is making points which oppose this. 

Although there would still be a lot of expense on my part, you 

have your scholarship, so the major financial burden would 

be lifted. But I feel that even that little money would be better 

used... . 

b. Can you find the phrase which shows that Babamukuru doesn't 

agree with young girls associating with white people? 

3. Now look at Maiguru's counter-argument. Skim the paragraph to find 

the words and phrases listed below. Can you see how they show that 

Maiguru disagrees with what Babamukuru has said? 

I don't think that ... 

It wasn't a question of... 

I am disappointed that... 

I don't know what people mean by ... 

And if ... then ... ANSWERS ON PAGE 165  

In this lesson you've learnt to take into account the context of an 

argument as well as factors (such as gender) that influence a 

person's point of view in an argument. Studying Babamukuru's 

argument and Maiguru's counter-argument gave you some useful 

ideas about how to state your disagreement and argue against 

someone in a systematic way.   

Are you able to: 

r explain how context influences arguments 
r identify the factors that contribute to different points of view 
r make a good counter-argument 
r judge whether an argument is valid 
r express disagreement in an argument.  

CHECKLIST 

COMMENT 
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Changing attitudes to 

women 

About this lesson 

South Africa's democratically-elected government wants to create a 

society free of prejudice and based on equality. However, a change 

in government is not always accompanied by a change in people's 

attitudes. This is particularly true in the case of women's rights. South 

Africa can learn a lot from other countries where people have tried to 

implement changes during a process of transition to democracy. 

In this lesson you are going to read and compare the views of two 

women, an ex-guerilla (freedom fighter) from Zimbabwe and an 

academic from Yugoslavia. You'll also examine a set of solutions put 

forward to improve the position of women in Cuba before making 

your own recommendations about improvements for women in South 

Africa. 

In this lesson you will 

compare two texts and analyse their content 

structure and analyse language 

compare formal and informal writing styles 

read a set of solutions to the lack of equality experienced by 

women in Cuba 

write a set of solutions for your own society. 

l 

l 

l 

l 

l 
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1. Read the headings of both texts on pages 61 and 63 to identify the 

topic of each text. 

2. Read the last paragraph of Text A and the first paragraph of Text B to 

find out what the main point of each text is. Do you think that the 

main points in both texts are similar? Write a short summary of the 

main points in your notebook. 

Identifying and comparing topics 

In the next activity you'll look at two texts on the position of women. 

The first text tells us about what Dorothy, an ex-guerilla from Zimbabwe, 

thinks about the position of women in Zimbabwe just after independence 

in 1980. 

The second text is about the problems women in the Federal Republic 

of Yugoslavia, consisting of Serbia and Montenegro, faced even after 

women had won legal equality. Since the text was written, the Soviet 

Union and the Eastern Bloc have collapsed.  

ACTIVITY 1 
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ANSWERS ON PAGE 165  

Yugoslavia 

The Socialist Federal Republic of Yugoslavia (SFRY) broke apart in 

1991 and the Federal Republic of Yugoslavia (FRY), consisting of the 

Republic of Serbia and the Republic of Montenegro, was proclaimed 

by Constitution on April 27, 1992. The collapse of the Yugoslav 

federation was followed by highly destructive warfare caused by 

ethnic divisions. 
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THE WOMEN OF Z M BWE A PERIO F CHANGE I BA : D O 

1 f er  ndep ndence,  t all s emed ther for t e ta n : A t i e i e e h ki g 

educati n, health  ervice , b t er jobs. Edu at opene o s s e t c ion d 

he d ors  o knowled e  ut not  ecessa l to a c sh job. t o t g b n ri y a 

Previously, the privi eg s an op ortunities h d been l e d p a 

restricted  o a qu rte of a m l on people. Bu suddenly, t a r il i t 

the had to be  istr uted between s ven  illi n. Dorot y, y d ib e m o h 

an  x-combata t, is 24 y ars old  nd  rig t and cheerfule n e a b h . 

She de c es h rself as a r alist an is con ide t  h t, s rib e e d f n t a 

iven  ime and good l ,  roblems  xperi nc d  n Zimbabw g t wi l p e e e i e 

can  e s l d. b o ve 

T ke  e. I s the war. I came b ck  nd  a to 2 a m wa in a a h d 

return  o school, to do '0'  evels. Ot e wis ,  cou dn't find a t l h r e I l 

job. My wa experience  i n' c unt. I'm one of the  ucr d d t o l ky 

nes. I  asse m five '0' levels and now  'm taking 'A s a d o p d y I ' , n 

I ow how  o t e. share a  ouse with other ex kn t yp I h - 

c mbata ts an I e joy  ife. o n d n l 

ut take my mot e she d esn't unde t nd e. A 3 B h r o rs a m t 

first  he s  rou , she still is  rou ,  h t I s a soldier. s wa p d p d t a wa 

But I don't go  ome often. I d 't li e it wh n  see h the h on k e I ow 

en of the  ill ge go down o their ee to of er  ood wom v a n kn s f f 

to men. A old r women  know performs these duties n e I 

when she visits her husband s v l age' i l . 

4 y mot e sa e ust  ui d a b ge b tween those M h r ys w m b l rid e 

wh were  n the st ggle  nd  h old r p opl , b tween the o i ru a t e e e e e 

a an the rural a eas. We  re  he same peopl . We  re urb n d r a t e a 

th same pe ple tha is true, b t the ra e  f  hange ise o , t u t o c 

dif er nt T ke th c ildren:  hey  o t s hool n bu f e . a e h t g o c ow, t 

the don t  earn the  h n s they used  o. Do  ou know that y ' l t i g t y 

ther w re thousand o pregnancies l st year?  mone e s f a A g 

scho l h l ren? You see, alt ough the old sys em is o c i d h t 

r aking up there  re  h ngs left over.  n the p st nb e , a t i l a , o 

parent spok t the  h l ren dire tl about sex. Th t wae o c i d c y a s 

t e job o the aunts an u cles. No the  ami y c sists h f d n w f l on 

onl of par nt a d children while  h aunts a d uncl s ary e s n , t e n e e 

somewher e se But the ca 't b eak the custom the e l . y n r , 

aboo. So n one tells them anythin . W e I become a t o g h n 

teacher, I'l f h for sex  du at o .l ig t e c i n  

T x A e t 

W
 

I 
E

 
T

 H
 E

 
O

 M
 E

 N
 O

 F
 Z

 M
 B

 A
 B

 W
 

A
 N

 
B

 
S

 
E

 
W

 E
 I S

 S
 , 
R

 . 
. 

N
 E

 T
 H

 
D

 A
 P

 U
 

L
 I S

 H
 E

 R
 

, 
H

 A
 R

 A
 R

 
, 
1
 9

 8
 6
 , 

P
 P

 . 1
 3
 0
 , 

1
 3

 1
 

The problems  

The situation after 
independence  
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S ve f c t in so t tr f rm t n Now 5 ex is ry di fi ul a cie y in  ans o a io . 

i e droug a y  o e l m l it' a y w th th ht, m n w m n se l the se ves s  ll the 

sel . s w en a no o h a have to l Al o, many divorced  om h ve t er w y. 

v a , g l a r , b i diffic l t We ha e  bortion le a bo tion ut  t's very u t  o 

t e a r m o c I sa m on te e isi n ge th g ee ent  f do tors. w a fil l v o 

e c l e a ia es e r t that said th so- a l d misc rr g th esul of 

tt p ed  borti n a n p by ea h r sin a em t a o h d go e u 10% c yea ce 

9 a y e w m n i vo e r i s. a y ir 19 7 . Usu ll th o e n lv d a e young g rl M n g ls 

e n r  e o i e e  n h p ta die ... th y  eve r ach h sp tal or th y di i os i l. 

th s  a ve v c il en n . O er c n ne r ha e  h dr agai 

6 W t we do a c p at th th g e ha must is  c e t th ese in s ar 

a p n . e w m n m st k a m st t h p e ing W o e u ta e a le d. We u figh for 

m y  l i g u see to th t a g e fa il p ann n , we m st it a men ch n e th ir 

i w b u it. ca e d-sp c ow n th r a e v e s a o t It's ll d chil a ing n , a d e e  r 

e bi lin c th t roun t ' e o g . som mo le c i s a go a d  bu it isn t  n u h My 

o st  o ry th e : e l n a y hi e n w r w r is e m n th y sti l wa t m n c ldr n a d 

u t w broth e l a ra o a q ie ives. My er for  xamp e, wants  t diti n l 

if e w w 't d sa r th h . r u H w e, on ho  on i g ee wi im I a g e.  e thinks 

a s r e. m st to l es in th t' ter ibl We u try ta k about th e th gs: 

r g a cies a r , fa i p a n . t' a im rt p e n n ,  bo tion m ly  l n ing Tha s  s po ant 

s  u tio a d  y No, i p r o a n tri n  n h giene. t's  a t  f it. 

7 S m hit r c l a to  p n r en r B t o e w e  adi a s w nted o e a  ape c t e.  u 

o  a k w m n su p d s Ra e  a p n e I n bl c o e p orte thi . p h p e s, oh y s.  t 

a p n ri g t a t h ened . u th h p e ed du n he w r, i often  app then B t is 

a oth bo W n om th g i is  a p n to is  n er ta o. he s e in l ke th h p e s a 

o e  a t e to k w e ep e fa il S w man, sh w n s no on no xc t h r m y.  he 

o b e fa il o uri n h l . ' g es  ack to th m y f r sec ty a d s e ter I don t 

l e s  il h n e fo o be i ve thi w l c a g r a l ng time. 

8 e a be siti h n e om c n n l im Th re h s en po ve c a g : w en  a ow c a 

a n y l a m . e n t e a m to m ter it e ve fro work They can  ve ak an 

o fo h d. W o w l e c urt to pay r a c il h kno s, maybe we' l be abl 

a g e tu of  ' hil a y r Leg sl o to ch n e th man's atti de a c d ea '. i ati n 

fine.  u c a g , a h n e a l c m itu s is B t  h n e re l c a g , c n on y  o e if att de 

h n e on th a f e n w en, th ea s c a g e p rt o both m n a d  om e l der 

th e p e. and e p o l       

The problems  

Arguments for women  

Conclusions 
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WOM GO L VIA BEING A AN IN YU S A : 

S AN R S E U L PA T D P E ENT  Q A ITY 

ug a i o he i c h i p 1 In Y osl v a and t r social st ountries t ere  s a great ga 

t e 'i al t tual on of e be w en de s' and  he ac c dition wom n. Women have 

n r s an e o duc i nd ar and  ul u wo ight d acc ss t e at on a a c eer c t ral life. 

o i ns i e i y t e o ct om n S c alism has i titutional sed qual t and h law pr te s w e 

ai t abuse d i i an i al s ag ns an discrim nat on but m y of the old  nequ itie 

val i r i t e n n om n v and ues  n the  elat ons be w e me and w e ha e 

r s e i o i j m a m s c duc pe si t d. Publ c opini n st ll  udges en nd wo en' on t 

e om n e o re o e t and diff rently, and w e ar c nside d t be inf rior  o men of 

al he or t f a m s c l om lesser v ue. T w st insul or an i to al him a w an. 

e i t r v h e abl t r l i n 2 Th social s e olution as not be n e  o change  e at ons i 

h f l r be n e c g s t t t e  ami y. The e have e a f w  han e in at i udes and 

ha i ol of e s do st c s e r be v our. The r e wom n a me i servant is n ve 

s ne i h la k r sp l of  he e f om que tio d, nor  s t e c of  e onsibi ity t m n  or d estic 

h e chi a e om 's anci t o e n  e t hat c or s and ldc r . W en em pa i n m ans i r ali y t 

e wo a e d ful e ag ng  he wom n rk 'doubl day'; oing a l-tim job, man i t 

e l i c l we n r n hom and  ook ng after the  hi dren, as ll as tryi g to  emai 

i ic l and y i . pol t al y sociall act ve 

d t ar s  t l pe a e ry he and  he ar 3 The ol pa ri chal value s i l o r te  ve w re t y e 

s ssi i r e d d mo t oppre ve n the ural and l ast evelope parts of the 

ount n  he y of  he i ag pl t i i c ry. l t e es t v ll e peo e  he emanc pat on or 

be a n m i se as e e om e y li r tio of wo en s often en wom n b c ing ' as 

e w apt or o h t s i g ni y s  t l wom n' ho ad the loose m als  f t e  own v r i t i s i l 

y z d. D p r ot d  us ar t t r highl pri e ee ly o e c toms e difficul o up oot. Men 

om n ve o i y ruggl t e t t and w e ha to c nsc ousl st e  og ther  o change heir 

er lations. 

4 t ough  he ansi i i i c ssar f Al h t tr t on to social sm  s ne e y  or the 

an i t o w n ot suffi i i po em c pa i n of ome , it is n c ent. Change  n the sition 

i t o i w i of women  n socie y must g hand  n hand ith change  n the 

n e m v and  he r i h positio of m n the sel es t ir  elat ons wit one another. 

nt l h t i h e om n not be d ith m r orm U i t a s ac iev d w e can satisfie w e e f al 

e al e and l gal equ ity with m n.  

T x B e t 

GADAN , M. O E O E MEDI E ANEAN W M N F TH T RR ZED  BO KS LT ,  O O ,  9 6 p . 2 , 36 T . O D L ND N 1 8 , p 1 1 1   

Patriarchal values.  

Conclusion (gives a 
critical opinion). Transition 
to socialism  is not enough 

to emancipate  women. 
Women can’t be satisfied 

with only formal and 
legal equality. 

The situation (gives the 
background to Yugoslavia). 

There is a gap between 
ideals and the conditions 

of women.  

The problems: 
No change in family 

relations.  
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In this activity you'll examine Text A. 

1. Look at the way the text is laid out on the page and identify 

which paragraphs quote what Dorothy said in the interview. 

2. Skim the first paragraph and fill in the missing words below. 

After independence it seemed that there would be ____________, 

__________________________and_______________________, 

but suddenly the problem was that things had to be  ___________ 

_______________________________between millions of people. 

3. In the second paragraph Dorothy says that she was one of the lucky 

ones. Skim the paragraph to find out why she thought she was lucky. 

4. In paragraph 3 Dorothy says that she doesn't go home often. Skim 

the paragraph to find the answers to these questions: 

a. Where do you think Dorothy's home is? 

b. Why doesn't Dorothy go home often? 

5. Dorothy then tells us that her mother says that they must build a 

bridge between the people who were in the struggle and the older 

people, and between the urban and rural areas, because they are 

the same people. Read paragraph 4 to find out whether Dorothy 

agrees with her mother. Then answer these questions in your 

notebook: 

a. Dorothy agrees that they are the same people. What does she 

think is different? 

b. She gives an example of how things have changed. She says 

that the children go to school now but they don't learn things 

they used to. What reason does she give for this?  

ACTIVITY 2 

Analysing two arguments 

Both Text A and Text B deal with a similar topic. However the writers make 

their arguments in different ways. 

Text A is based on an interview with Dorothy who was a guerrilla in the 

Zimbabwean War of Independence. The writer makes comments about 

Dorothy and also quotes what Dorothy said in the interview. 

Text B comes from an academic book and is written more formally. In 

the following activities you'll analyse the content of the two arguments and 

how the writers communicate their points of view. 
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Dorothy organises her argument by first describing her status after 

independence in Zimbabwe. She then states some of the problems 

which exist, and lastly she gives us her view of what needs to be done. 

She made good points and gave interesting examples. A lot of the 

problems she mentions are problems we have in South Africa. Do you 

agree with her main point that it's not only the law which must change, 

it's also people's attitudes?  

c. What does she say she will do to help to solve this 

problem? 

6. In paragraph 5 Dorothy argues that sex is very difficult in a society in 

transformation. Skim the paragraph and underline the examples she 

gives of this. 

7. In paragraph 6 Dorothy argues for women to take a lead in dealing 

with these problems. She uses the words 'we must...' to introduce her 

points about how women should do this. 

a. Under line the four points she makes. 

b. In paragraph 7 she gives an example of a subject which is 

taboo. What is this subject? 

8. In paragraph 8 Dorothy sums up her argument. List the points she 

makes in your notebook. 

9. Read paragraph 6 to find examples of the attitudes Dorothy thinks 

must change and list them in your notebook. 

10. On the side of the text, you'll see notes on the structure of Dorothy's 

argument. Use these notes to help you answer the following 

questions: 

a. Do you think that Dorothy made her points clearly? 

b. Did the examples she gave back up her points? 

(You needn't write down the answers, just work out what you think.) 

In this activity you'll analyse Text B on page 63, which is about the position 

of women in Yugoslavia. 

1. Read the first and the last paragraphs (introduction and conclusion). 

How are they different?  

ACTIVITY 3 

ANSWERS ON PAGE 165 

COMMENT 
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2. The writer argues that there was a gap between ideals and the actual 

condition of women's lives in Yugoslavia. 

a. Can you guess what the 'ideals' were? Read the heading to 

give you a clue. 

b. Copy the table below into your notebook, and skim paragraph 1 

to find the information you need to complete it. 

c. Underline the words in paragraph 1 which are used to express 

attitudes. Whose attitudes are being described? 

d. Write a sentence summarising the writer's argument in this text. 

3. a. Skim paragraph 2. Underline the problems that women have in 

the family. 

b. In the last sentence the writer says that 'women work a double 

day ...'. Why is it double? 

4. The topic in paragraph 3 is patriarchal values. A patriarch is the male 

head of a family, or group. 

a. If the law states that women are equal to men, do you think 

men should still be head of the family or should the positions of 

men and women be equal? 

b. Skim paragraph 3 to find an example of a patriarchal value. Do 

you think this kind of value exists in South Africa? 

c. The writer says that deeply rooted customs are difficult to 

uproot. What does she think men and women should do to 

change these customs? 

5. In paragraph 4 the writer concludes her argument. She concludes 

that because of the problems women faced in Yugoslavia, the 

transition to socialism was not sufficient to emancipate women. What 

does she argue still needs to change? ANSWERS ON PAGE 166     

Positive changes for women What still needs to change 

1. 

2. 

1. 

2. 
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By working through Activities 2 and 3, you have analysed the contents of Texts A 

and B. Below is a summary of the main points which are made by each writer. Can 

you see that there are quite a few similarities between the points in each argument?  

Comparing informal and formal 

argument 

The two texts you have just read differ in their purpose and style. Text A is 

an interview.  Text B is a piece of academic writing. In the next activity you 

can compare the structure and language of the two texts. 

1. Skim through the notes written next to both the texts. Can you see 

that both of the writers organise their arguments in a similar way? 

Each one: 

introduces the topic of the argument and provides the 

background information 

discusses the problems and develops the argument 

concludes the argument. 

2. Which text is written in a ‘formal’ style? Which text is written in an 

‘informal’ style? How did you identify each style? 

l 

l 

l  

ACTIVITY 4      

Text A: Zimbabwe 

• the law has changed 
• maternity leave, maintenance. 

• legislation is fine but real change 
can only come if attitudes change. 

• people are changing at a different 
rate 

• the old system is breaking up but 
things are left over from the past. 

• sex is difficult. 

Positive 
changes: 

Concluding 
argument: 

Problems: 

• legal and formal equality 
• access to education, careers, etc. 

• formal and legal equality is not 
sufficient. There has to be change 
in the position of men and in the 
relations between men and women. 

• family relations - women do a 
double day 

• patriarchal values 
• liberation seen as women being 
‘loose’. 

Text B: Yugoslavia 

COMMENT 

ANSWERS ON PAGE 167 
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Learning from the experience of other 

countries 

Now that you've compared the two arguments, you are going to read 

about some of the changes that were made by the ruling Communist Party 

in Cuba to change the position of women. ln South Africa we need to work 

out ways of advancing real equality and changing discriminatory attitudes 

towards women. So it's very important that we know about the 

experiences of women in other countries and the solutions they chose. 

In the next activity you can decide whether you think the Cuban 

solutions should be applied in South Africa, and write an argument stating 

your opinion on the topic. 

1. Read the article on page 70. Focus on what Fidel Castro said in 

1966. Then think about the following questions: 

a. Do you think leaders usually admit that they are biased or 

prejudiced? 

b. How do you think Castro's comment influenced the spirits of 

Cuban women? 

c. Do you think Castro's comment made it easier for Cuban men 

to admit that they were also biased and prejudiced?  

ACTIVITY 5 
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2. Do you remember in Lesson 2 you learned about 'subjective' and 

'objective' arguments? 'Objective' means based on facts or things 

that can be seen or measured. 'Subjective' means based on personal 

feelings, attitudes or opinions. 

a. Read the comment that Castro made in 1980. Then skim 

through the lists of objective and subjective factors. 

b. Write a list of subjective and objective factors influencing the 

position of women in South Africa. How does your list compare 

with the list on page 70? 

3. Look at the list of solutions on page 71 which Cuba used to change 

the position of women. Each group of solutions was intended to 

achieve a specific purpose. Match each group to its purpose by 

completing the sentences below. 

a. Group ... shows the kinds of policies that were implemented to 

try to integrate women fully into the economic, social and 

political life of Cuba. 

b. Group ... are the measures that were introduced to make 

women equal partners with men in the family. 

c. Group ... are the ways in which the party leadership tried to 

change attitudes. 

d. Group ... are the measures that were introduced to free women 

from domestic work and childcare so that they could participate 

fully. 

4. The Communist Party in Cuba introduced many policies and 

measures to change the position of women. In South Africa, women 

also want to change their social position. The ANC is committed to 

integrating women into the process of reconstruction. 

Write approximately one page arguing for or against the South 

African government implementing the same kinds of solutions the 

Cuban government used to try to change the position of women. 

Write in an informal style. In your writing you should: 

introduce your topic clearly 

discuss what you think and give reasons for this. 

Remember to write at least two drafts. Show your first draft to your 

friends or your learning partners and ask them for comments. 

Then write the final draft of your argument and give it to your tutor for 

assessment. 

l 

l 

ANSWERS ON PAGE 167  
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WOMEN IN CUBA 

In 1966 Castro s i :a d 

I anyone had as ed me if I con idered myself prejudiced in regard to f k s 

women, I would ha e s i absolu e y not because I be ieved yse f to be v a d t l l m l 

qui e t e opposite. I  elieve that an enormous potential force and human t h b d 

resource existed in women. 

Bu at has h ppened? t wh a 

We are fin ing that this potential f rce  s superi r to any hi g that we d o i o t n 

dreamed of We say that perhaps at heart, unconsciously something of a . , 

ias or underes imation exist d. b t e 

In 1980 he said: 

In this lack of e uality there a e q r 

1. bjec iv facto s which prevent women's full integ ation o t e r r 

into econ mic,  ocial a d political life; and o s n 

2. subj cti e factors which involve the  robl m o prejudice and e v p e f 

attitudes. 

e ti e fa tors Obj c v c 

m carr the  oad wo en y l of 

hou e rk and  hild r s wo c ca e 

i uffic en numbers of  hilns i t c d 

r c tr ca e  en es 

lack o trainingf 

discr minato y lawsi r 

lega ig ts to a rtion, l r h bo 

mate nit le ve, r y a 

fami y planni a e li t l ng  r mi ed 

s oppi cons t ti ns ith h ng, ul a o w 

doct , cl nic , etc.  nl ors i s o y 

oss ble dur ng the y. p i i da 

l 

l 

l 

l 

l 

l 

b t ve f c rs Su jec i a to 

o rej d an d h its ld p u ice d ol ab 

d in t t w en iscrim a ion agains om 

in b selectio jo n 

n ti e a tu es m ega v tti d of en to 

sh g h se o d arin ou w rk an 

ch cild are 

d fe xu l m ty  or if rent se a orali f 

m w en en and om . 

l 

l 

l 

l 
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WOMEN IN CUBA 

Solutions 

Group 1: 

l Active discussion at Party level on how to advance the struggle 

for women's equality. 

l The introduction of a training drive to improve the educational 

level and technical skills of women. 

l Guaranteed women's equality and right of access to public 

institutions in law. 

l Introduction of policies promoting women in the workplace and 

to leadership positions. 

Group 2: 

l Increased the free provision of childcare centres. 

l Increased the free provision of after school activities, summer 

camp holidays for children. 

l Increased the free provision of meals in the workplace, childcare 

centres and schools. 

l Increased the production of labour-saving devices, and public 

services like laundries. 

l Extended medical consultations and shopping hours in the 

evening. 

Group 3: 

l The provision of free contraception, abortion, and 18 weeks of 

paid maternity leave. 

l Introduced a Family Code which made men and women equal 

partners and stated that men and women had a shared duty to 

do the housework and childcare. 

Group 4: 

l Ideological campaigns to educate the population on women's 

rights and the need for men to share domestic work. 

l Calls by the Party leadership for the same sexual standard for 

men and women. 
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Are you able to: 

r compare the content, structure and language of two texts 
r describe the difference between formal and informal writing 
r apply the knowledge you have gained from a text to your own 

experience 
r analyse the points made in an argument 
r write an argumentative essay.  

CHECKLIST 

Remember to give your written argument to your tutor for assessment. 



 

  


